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Abstract: This paper discusses tbhallenges and perspectives of introducing liteeatato foreign language studies
universities in Sri Lanka based on research corduatmong students of six foreign languages at Usityeof Kelaniya
Sri Lanka Although literature is a major component in tmelergraduate study programs, the students are imdieec
to developtheir language skills. Thus, they devote less timeeading literature. A major setback in integmgtiteraturt
into foreign language curriculum is the lack ofdaage competency of students at the beginningedf tudy program
Apart from French and Japanese, the students htesedancy to start learning German, Korean, Chim@seRussian

elementary level. Hence, competency in the relelerguage to start reading literature is acquitethe earliest in tr
second year. Lack of appreciation for literatunegéneral, due to traditional teaching methodsthadtigma attached
it as being a difficult and uninteresting area aflseults in the studentdurther drawing themselves away from

literature. While suggesting remedial measuresadir@ested in the German study program for morecttfe teachin
this paper emphasises the importance of didaatidgeirature and training students to cultivatesarhing culture th
includes appreciating one’s own literature.

Keywords: literature, literature teaching, Sri Lanka, ing#gd teaching, foreign language.

Ozet: Bu calsmada, Sri Lanka'da Kelaniya Universitesinde altkfiayabanci dil sinifi ile yapilan bir agarmann
sonuglarina dayanarak, yine ayni tUlkedeki tUniveleitie yabanci dilgietiminde edebiyatin kullaniimasina dair ggeii
ve zorluklari targmak amaclanmaktadir. Lisans diizeyitien programlarinda edebiyatztenimi temel amaclardan t
oldugu halde, @renciler daha cok dil becerilerini ggirme esilimindedirler. Bu nedenle de, edebi metinler okya
daha az zaman ayirmaktadirlar. Ayrica, yabancmdifredatina edebeyatin eklenmesindesikanlan en blyik zorlul
Ogrencilerin bolim gitimlerine bagladiklarinda dil yeterliklerinin eksik olmasidirrdnsizca ve Japoncaninsidda
ogrenciler arasinda temel seviyede Almanca, Kore@ece ve Ruscaya blama eilimi goérilmektedir. Secilen yabanc
dilde edebiyat okuyabilme yeteilien erken ikinci yil sonunda gercekieektedir. Edebiyatin gerekidi fikrinin takdir
gobrmemesi genellikle, gelenekselgrétim yontemlerinden ve edebiyata vurulan zor véicsi damgasidar
kaynaklanmaktadir ki bu dagkencilerin edebiyattan uzakl@masina sebep olmaktadir. Bu galada, etkin gretim igir
Almanca gitimi programinda denenmiyilestirme 6lgutleri dnerilmekte ve edebiyagrétiminin dnemi ile kfinin kend
dilindeki edebi metinleri anlamasiylagieyan @renme kultiriint grencilere allamanin dnemi vurgulanmaktadir.
Anahtar Stzcikler: edebiyat, edebiyatgdetimi, Sri Lanka, butlinkék 6gretim, yabanci dil

1. INTRODUCTION

The continuing debate and a number of studies enrdte of literature in Second and Fore
Language Education bear ample testimony to thafsignce given by scholars in this regard. K
and Krishnan (1995), Gilroynd Parkinson (1997), Belcher and Hirvela (20@@gnauer (2001
Yang (2001), Vandrick (2003), and Kim (2004) discimw to use literature to teach English
foreign language. In some other studies (e.g. S&rdl977; Weinrich; 1983; Caspari, 1994; .
1995; Bredella, 1996; Keunen &eckhouf, 2001; Denka, 2005; Hall, 2005) the fomu®n the
position of literature in foreign language teachifithe common motive in both of these type
research is that all these studies recognize thgorit@ance of integrating literature into fore
language education and discuss the challenges.faced

Hall (2005) focuses on the development of literatstudies based on classics tradition to its pt
day shift into cultural studies. During the eartpges of literature in FLT classical works
renowned authors were integrated into the currioulihese texts were mostly used for transli
purposes and exercises on reading comprehensiasn.compelled the reader to concentrate ol
given texts at surface level of the texts and valaly and not on their literary value. This alsd
the students to look in a dictionary for each awdrg foreign word they come across, and it
expected that referring to the dictionary becomésait students should accumulate (Denka, -
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p.18). However, literature in FLT in its presenntaxt tends to emphasize its role in impro
communicative competence and providirgspringboard for the development of critical thmgkanc
aesthetic appreciation” (Bretz, 1990, pp. &38) and create an awareness in students on thee
and society of the relevant country. Thus, a loatbéntion has been paid in recent years to dick
of literature.

2. LITERATURE IN FLT IN SRI LANKA

The secondary school curriculum in Sri Lankeludes introduction to literature of the moth@ngue
(Sinhala/Tamil) and English. Thus, the students whbfor a foreign language at the university
expected to have prior exposure to literary woliksrary criticism and appreciation. However,
introduction of literature at early stages of thariculum in a foreign language causes se
difficulties. Apart from French and Japanese tlegjuire prior knowledge, other foreign langus
offered at University of Kelaniydo not have any prerequisites to read these as sn@jects. Thus
student of German, Chinese, Russian, Korean orihsnishtroduced to the basics of the respe:
language in the first year. While Hindi is offerdny the Department of Hindi, the otl
aforementioned languages with a curriculum desigmeter a common framework are offered by
Department of Modern Languages. While the firstry@ariculum focuses on intensive training
language with integrated components of culture kfiedtyle, the second year continues with
language skills and provides the students withnarght into the history of literature of the relat
language with selected excerpts. The third yeahénGeneral Degree Program leads to read
selection of major literary works, which includessalection of dramas, novels, short stories
poetry. The limited exposure to the language withishort period of time (at present 30 weel
exposure to language in the first year witB €ontact hours a week), the question arises asw
much of a selected text do the students have teratahd linguistically before reading gives ris
responses and intuitions. As Schulz (1981, ppb3Bebserves, linguistic complexity of a text até
accessibility, comprehensibility, and the pleasafrenjoying literature in foreign language learn
The Special Degree Programme allocates more hoursth language and literature studies and
the students are expected to achieve higher liiguwempetence at the completion of four year:
present Special Degree Programmes in German, FrandhHindi are available at Universitf
Kelaniya.

3. LEARNING TRADITIONS AND TRADITIONS IN TEACHING L ITERATURE

The communicative approach adopted by current ndelbgy in Foreign Language Teach
promotes learnecentred teaching, demanding the students to bepamikent, critical, logical ai
analytical in their thinking and devote time tofdelrning under minimum supervision. The lear
traditions of Sri Lankahowever, produce passive learners heavily dep¢rateteachers as a re:
of teachereentred learning in schools for over twelve yearsheir education (Premawardhe
2006). The reluctance to express @nepinion, inability to work independently and taker
decisions, heavy reliance on lecture notes readhatlass, collective thinking and lack of criticaic
analytical skills all lead to obstacles in mastgranforeign language, as these are the very s
that a student of FLT should not possess. Furthexntloe stigma attached to ‘literatuss one of tr
‘must-learn-but-boring’subjects at least up to the G.C.E. Ordinary Leveriination continues
university level. This attitude towards literat@® one of the most difficult and uninteresting are
language tends to alienate students from appregidtie beauty, power and creativity expre
through language. Apart from students who haveredfe

Sinhala/English as a subject for the G.C.E. Advdnoevel Examination the others have minin
exposure to reading and appreciating literature.

4. STRATEGIES USED IN INTRODUCING LITERATURE IN FLT
In contrast to the traditional literature basedricufum in a foreign language, the present day

focuses more on oral and written communicationlsskifhus the trend to overload the curricu
with classics of each language in their originalnc- be it a classical drama or a novel mc
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incomprehensible to beginners of a languadar the sake of reading literature does not exigtliT
anymore. The literature prescribed is carefullyesild and supportive measures are take
familiarise the students with the works. For ins@nn the German Studies curriculum, dramas
novels selected are familiar to Sri Lankan audisnseich as Brecht’Mother Courageor Chalk
Circle. Audio~isual media, such as films on the works and tedimsis are made available to
students to be familiar with different interpretais of the same work, thus giving them an in:
into aspects of interpreting and appreciating ditgrworks. The students are advised against
reliance on available critical works on the seldctexts and are encouraged to present their
interpretations with supportive arguments and ewede Evaluation criteria of all course units
literature for German consist of a major componentoral presentations in German. Thus
traditional approach to reading literary texts &mydhg to translate every word is avoided and siis
develop their skills in analytical and critical nking while learning to support their argumentsh
evidence from texts. In languages where acquisiioime writing systems are more time consur
as in the case of Chinese or Japanese, simpléidd are used especially when dealing with an
literature. French and German literary works aregerfamiliar to the Sri Lankan audience, suc
Madam Bovar, Les Miserabldn French orSiddharthaand many works of Brecht in German. T
the students of these two languages have an adpamtditerature over their counterparts offe
other languages as in the case of Korean or Chinese

4.1 Literature and Society

Irrespective of the language or the literary waosksected an insight into the historical and cul
background needs to be provided to the studentsderstand and interpret literature of a for
language. Just as much as language reflects thiereutraditions and beliefs of a society,
majority of the literary works too, (barring perlsagcience fiction or modern historical novels;
instance), function as a mirror of society corregpog to the period where the works were prodt
Hence, the bond between literature and society &rang as that of language and society and m
can be studied isolated from the other. As Keurlmeves “the theme of ‘literature and sociehdy
be as old as literary criticism itself. It has oblgen sixties that academic literary studies reizegii
in a new literary-critical discipline” (2001, p..9)

The curriculum of a foreign language should thudude an insight into historical and cultt
aspects of the relevant speech community in ordeprbvide students with the backgro
knowledge required to understand its literature. faoilitate students in gaining access to
information, course units on history of literatw® well as culture and society are integrated tim
curriculum.

5. CHALLENGES IN INTEGRATING LITERATURE IN FLT AND REMEDIAL
MEASURES

The stigma attached to literature as a field aleelanguage studies and too difficult a field afdst tc
grasp needs to be challenged first when studemtsireroduced to literary works in a fore
language. A survey conducted among the first ambrak year students of German as a foi
language in the Department of Modern Languagesrédieing introduced into literature provit
ample evidence to portray their reluctance and fearead literary works. Linguistic difficultie
disinterest and no advantage for securing employmwenre sited as main reasons. A second s
conducted after a minimum of one year since intctida to German literature provided very posi
results with students recognizing the pleasuresatling in a foreign language, understanding a
society and thus broadening their horizons. Theaatids of literature in FLT suggest differ
strategies to familiarize students with understagdand interpreting literary texts in a fore
language. For instance, several works in Germawbinrich (1983), Caspari (1994), Ehlers (1¢
& 1999) and (Denka, 2005) discuss the importanceeathing and reading strategies in litera
that can be easily incorporated into teachingtefditure to make it more accessible to students.

The second challenge is to train the students veldp critical and analytical skills, ability to wk
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independently and present their own arguments supiportive evidence from texts. Deviating fi
the learning traditions embedded in the studerigviong twelve-and-aaalf years of passive learn
is not an easy task. However, intative, student centered teaching in the first ydafLT at the
university pave way for students to adapt to neaviimg methods. In a fast moving society ¢
present, the time devoted for reading for pleassimainimal. The present day undergraduate i
spared by its consequences. Readéngo longer sited by many students as a leisctigity. Their
lack of general knowledge, information on curreffaies, let alone European or Asian hist
required to understand and interpret literature aaresult of examination oriented learning inghlyi
competitive environment.

As it was mentioned before, the majority of studempting for a foreign language have not offi
Sinhala or English as a main subject at the Advaricevel Examination. The prescribed liter
works for the Ordinary Level Examination are lomggotten as they only serve the purpos
passing the examination. As a result, they lacksski reading and interpreting literature. Henit
has to be emphasized that knowing and training ne'soown literature is necessary to r¢
understand and appreciate literature in a foreaguguage. It has also been noted that there is
tendency to use some traditional methods of tegabiriterature in foreign languages in Sri Lan
universities as merely works for translations arstalrse analysis. This discourages the stude
appreciate great works of literature as they aatéd as tools for measuring linguistic ability s
analyzing the literary value.

6. CONCLUSION

This paper discussed the significance and chalkefamEed in integrating literature in FLT basec
research conducted on foreign language studidseddépartment of Modern Languages, University
of Kelaniya. The significance of appreciating anewn literature to understand literary works
foreign language was emphasized in section (5)celeihere is an urgent need to address the [
interest and importance given to Sri Lankan litematat present. Integrating literature in FLT f
way for equipping students with a number of skilisluding development of critical thinkir
analytical skills, formulating and expressing indegent opinions, presenting ose’owr
interpretations independently, improving languagepetence, such as reading, speaking and w
skills. Above all students are provided with an appnity to broadening their horizo
understanding other cultures — providing a platféomcrosseultural understanding and intercultt
communication. Thus, it is important to integraiterature into foreign language teachingSn
Lanka by overcoming the challenges discussed above.
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