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BELIEFS AND AUTONOMY: ENCOURAGING MORE RESPONSIBLE LEARNING
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Abstract: This study examines the effects of integratingracstired and explicit focus on goal setting andvadearning
into an English language and study skills univgrpiteparation program. It discusses the findingsfian investigatic
conducted by the researcher at the National CeotreEnglish Teaching and Research (NCELTR)Msacquaris
University, Australison 84 young ESL students studying English befoogessing into the Australian higher educe
system. The results indicate that the employednreat program did have a measured positive effadearner beliel
which appeared to indicate increased implementationore efficient learning practices.
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Ozet: Bu calsmanin amacl, etkiringilizce @renimi ve cakma becerileri alanlamda, hedef belirleme ve al
O6grenmenin amaglangi bir kismin Universiteye hazirlik programina ekfesinin etkilerini belirlemektir. Bu ¢ahna ile
Avusturalya’da Macquire Universitesi, Ulushhgilizce Csretimi ve Aratirma Merkezinde (NCELTR) yalan bil
argtirmanin sonuclarini tagmak amaclanmaktadir. Ayarma katihmcilari Avusturalya’da yikselgi@time balamadal
once ikinci dil olarakingilizce esitimi alan 84 @&rencidir. Sonuglar gostermektedir ki, uygulanaifeigirme program
ogrencilerin inanclari Gzerinde, daha etkigrénme uygulamalarinin artmasi ile@ckan ve 6lgimlenebilen olumliu |
etkiye sahip olmsgtur.

Anahtar Sézcukler: inanclar, 6zerklik, ende, Grenme

1. INTRODUCTION
“It's a long step from saying to doing.”
Miguel de Cervantes

The challenges facing ESL students furthering teiidies in foreign countries are considerable
have been well documented (Acton, 2003; Nixon, 199€&antonio, 1992; Ferris & Tagg, 19
Walmsley, 1992). Generally, these students havétedntime in which to adjust to their n
surroundings and for many it is their first timeiig away from their home, family, and friends. M
systems, social norms and confusing anomalies wuraghem and all have to be processed
managed. In such a situation it is very importanidentify any specifically targeted strategiest
may assist these students and help them to cops.iFtparticularly important when the be
systems and learning styles of the students intiqueare considered.

In Australiathe university system is one in which studentsgaeerally responsible for their o
progress, so successful students tend to be faamdgpendent and diligent. Even when 1
experience difficulties with their studies, thelige that ultimately success is their responsjt
However, many international students, when comp#wddcal students, experience a wider va
and intensity of difficulties in this setting (Bwk& Wyatt-Smith, 1996; Nixon, 1993; Luhr, 200
The beliefs and experiences many of them have ashdation and learning are not always suit
their new circumstances. At the very least, a nurobée studentsdeas (and behaviours) may h
to undergo some adjustment if they are to exctieir new environment.

Learner beliefs have long been a focus of attentiprmany researchers (Benson & Lor, 1!
Peacock, 1999; Matsumoto, 1996; Cotterall, 1995rwita, 1988). This is partly because it
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generally accepted that the beliefs of a particldarner will affect how they learn and as a rg
how well they learn. If beliefs are identified treducators feel inhibit successful learning themy
would benefit from strategies formulaténl deal with and effectively manage them. Conversié
positive beliefs are identified and reinforced thearners may also benefit. Information regar
student beliefs is therefore particularly valuatdeall educators, especially in the area of lang
education. The development (and success) of pragadrstudy better suited to particular group
learners could well depend upon this knowledge.

However, while it is agreed that beliefs play angfigant role in learner development, they do
always necessarily translate into action or obddevdehaviour on the part of their holder.
example, Sim (2004) found (through the use of at@®m questionnaire) that despite the fact
learners expressed views that showed support éomigiking of mistakes in language learning,
also reported feelings that suggested that thagscbom behaviour was not in accordance with
views. For example, the studentsiginal (stated) belief that it was acceptablentake mistake
appeared to somewhat contradict the same learrepsit that they would start to panic when 1
had to speak without preparation in their languelgsses. Despite their professed belief othe
they appeared to possess anxiety levels that wdversely affecting their language learr
performance and/or production. This further demmatss the value of using an array of relatec
varied items in assessments and measures aimethiaviag a clearer picture of beliefs held
groups and individuals.

This uncertainty about the role of student belidfses not leave English teachers in a
comfortable position and perhaps they often becoamdused as to what is the best approach
should take. However, there are definitely optianailable for the teacher prepared (and abl
implement new methods. One potential strategy cowldlve the teacher attempting to facilitai
reinforcement of positive studeheld beliefs and the learning of new ones (thatld/assist in the
learning) through the use of tasks aimed at tlegiriing behaviour. Dérnyei (2005, p. 217) adc
this stating that “creating realistic learner bislies an important motivational strategyowever
how this is done is of critical importance. A teaghwhilst meaning well, could potentially decre
motivation and reinforce negative beliefs if inammiate strategies are used. However, there
remains the possibility that through the use ofir@all classroom intervention strategy that |
learner beliefs and behaviour may be positivelye@#d (as Dornyei, 2005 suggests), with r
effective learning practices and learning expegsrtbe final result.

2. THE STUDY

This study set out to investigate the integratibra structured and explicit focus on active leag
and goal setting into an English language and stldis university preparation program at
National Centre for English Language Teaching aeddarch (NCELTR) éMacquarie University
Sydney Australia. The aim of this effort was notyoto affect the learnerddeliefs but also the
language learning behaviours in ways that woul@st#seir learning. It was hoped that this prog
would ultimately encourage students to display modependent learning behaviours and take
responsibility for their learning as this had beedentified as an area of major concern for n
international students in recent years. In addjttbere was a strong interest in any potentialct
the program would have on the anxiety levels ofieis.

2.1. The SSEPP Course

SSEPP is one of the many courses offered at NCEWiTIR a focus on preparing students for t
future studies. Students enrolled in the SSEPRe&taare preparing to enter university in Australia
and a large part of the tameek course is concerned with imparting the skideded to survive a
succeed within the Australian higher educationesystEach week, from Monday to Friday, SSE
students attend a four-hour class every day, begret 1.00 pm and concluding at 5:15,pmith ¢
15-minute break in the middle. Independent study skikvelopment is a major aim of SSEPP
possible improvements are always being sought o @gve students the best possible chan
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success at university in Australiieachers have suggested many times that perhapsriguac
learning beliefs and behaviours of many SSEPP staddirectly (and indirectly) affects th
progress in learning the English skills they need.

This study attempted to address this perceptioautir the administration of an active lear
component to selected SSEPP classes. It compameel ¢hasses that followed the standard S¢
with three classes in which an additional explasid structured focus on active learning behav
and goal-setting was integrated into the program.

2.2. Instruments

The integrated ‘active learningtrand used in this study was based on researchletad by Doy
(1997). All three treatment classes made weeklyaigéree components (Appendix 1), namely
Monday English Report (MER), (2) Midweek Goal FodGF), and (3) Active Learner Ch
(ALC).

2.2.1 Monday English Report (MER)

The MER was very similar to Doy®(1997) English Report (ER). The intention of MER was t
encourage students to analyse and reflect uponubkeiof English outside of class time. If a stu
found this report difficult to fill out (due to l&of English usage in the identified areas) therihage:
they needed to work harder (on their English effotitside of class. Students wrote down exan
of English use in the areas of speaking, listeniegding, and writing. Soon after teachers che
each individual report and provided brief writteefiback. This also provided students with an
channel of communication with the teacher wherdigy tcould share ideas or ask further quest
The activity was facilitated by the fact that statdewere always encouraged by their teacher to
suggestions and share any feelings they had abeuianguage learning experience.

2.2.2 Midweek Goal Focus (MGF)

The MGF aimed to encourage students to practicé ggiting for their language study. Each w
students had to think of a major English goal feeniselves and then to outline how they w
actually achieve it. This activity included encagirey students to think about how achievable
goal really was and to list any extra strategiesytbould come up with to increase their geal’
achievability. It was felt that if students couldt seasonable goals and practice planning
effectively then their learning would benefit.

2.2.3 Active Learner Chart (ALC)

The ALCs closely followed the concepts introducgdDoye (1997). However, there were sev
differences. Firstly, unlike Doye’study where the ALCs were used everyday, the Abh@sis stud
were used once a week and focused on the previeek's\behaviour. This was done not only du
time constraints but also because of the resultgasfier testing that showed students bec
disenchanted with the task when it was completélg.ddecondly, the response method used fo
ALCs by Doye was by a simple checklist (YES or N@) each item. This was felt to be inadeq
as students could just tick everything and notlyasink about each of their answers. Therefc
different method was employed in this study, whasitouraged students to think more about
responses and to provide a higher degree of infiwmarlhe resultant ALCs consisted of items
which the student would indicate their level of i@element (from 1 = very low, to 4 = very high)
the week. For example, the items ranged from tmplsi “| took everything | needed to clads’the
more difficult “I spoke only English in class” afilvhen my friends talk to me in my native langL
| reply in English”. Like in Doyes study, the statements in the ALCs were changed twe tc
reflect increasingly higher level skills and staés expected of the learners. A total of fouredigh
versions were used over the terek period. With each successive version the nurobdétems
increased in number and simpler items were systeatlgitreplaced with more challenging or
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All three of the above active learning techniquesght to make it very clear to each individual
their success in English was their own respongybiln other words their efforts, in class Al
outside of class, would be instrumental in detemgrtheir future success, and one of the prin
factors in success was their own level of commitméfi students in the treatment classes \
given folders in which they kept all of their coragd MERs, MGFs and ALCs. This meant
students were able to check their progress ovetetaveeks, with the aim that this would incre
the legitimacy and importance of the exercise edfies of each student. At the end of the ten v
the folders were collected from the treatment @ader qualitative analysis.

2.2.4 Beliefs and Anxiety Measure (BAM)

The outcomes of the study were measured in a yasfevays. General observations by teacher:
feedback from students proved to be quite usefdinetuning the application of the instrume
Outcomes were also greatly determined by the Belietli Anxiety Measure (BAM), a questionn
which was completed twice by all ‘treatment’ andritrol’ groups (at the beginning and end of
ten-week program).The BAM (see Appendix Il) is based on selected #eimom the Foreic
Language Classroom Anxiety Scale (FLCAS) by Horwhorwitz, & Cope (1986), a Targei
Beliefs Set (TBS) used by Murphey (1996), and theflf-ear of Negative Evaluation (FNE) scale
Leary (1983). Several other questionnaire itemsveelded that more explicitly matched the ov
aims of the study resulting in a total of 40 iterRarticipants in the study were required to an
each item using a five-point Likert scale from Btgly Agree’ (1) through to Strongly
Disagree’ b). Before completing this questionnaire it was emaapressly clear to all students
their responses should be honest and reflect hew ttuly felt about each item. The final B/
guestionnaire (administered at the end of the &unshilst otherwise identical to the first, v
supplemented by two extra questions (Appendix TiHe aim of this was to obtain supplemental
in addition to that already contained in the stusieiolders.

2.3. Participants

The investigation, conducted at the National Cefaré=nglish Teaching and Research (NCELTF
Macquarie University, Australia, involved 84 intational students, aged between 28-years
studying English before progressing into the Austnahigher education system. The research ¢
consisted of six SSEPP (Study Skills in Englishp@ration Program) classes at NCELTR, ¢
containing fourteen students with an average age@ftythree. Among the respondents, there
75 Chinese, 6 South Korean, 2 Turkish, and 1 J&gane

Three of the six classes were ‘contrgfoups who completed the standard SSEPP coursee
control groups were also given the opportunity adtipipate in followup classes which included
goalsetting and active learning focuses at the congletf the initial study. This was done
accordance with the strict ethical requirementsdégearch employed by the university.

2.4. Procedure

Students were recruited across the SSEPP coulsavifty the ethical guidelines set down by
university. All students participating in the resgmawere given the opportunity to take part i
lottery for a shopping voucher at a local shoppiagtre. As a result, all students agreed to takt
in the study and written permission was obtainexinfithe treatment classes as the stsidigsig
made complete anonymity difficult to achieve. Aftditaining this permission, the BAM was gi'
to all six classes (three treatment and three abrdt the beginning and end of the t®aek cours:
This procedure followed that used by Murphey (1986J sought to highlight/explain any char
that occurred as a result of the active learnimg@m.

Each week students in the three ‘treatmgndups filled out one (a) Monday English Report [R)f
(b) Midweek Goal Focus (MGF), on Wednesday, andA@)ve Learner Chart (ALC), on Friday.
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mentioned earlier the active learner charts charfgedincreased in complexity) every two we
while both the MER and MGF remained unchanged. llistize three activities were completec
minimal time at the start of each class. The MER BIGF both generally took about ten to fift
minutes to complete and the ALC about ten minu@egr the course this added up to around 3
available class time and therefore did not undugadivantage the treatment classes by usir
excessive amounts of instruction time. Treatmeass®#s received the same SSEPP program c
to the control classes.

When the MER, MGF, and ALC were completed the teagtould collect them and briefly go o
them at the first opportunity (for eg. while stutkenompleted another task, such as writing, di
the class). These woulge returned to the students by the end of claks, would then place tl
checked activities into their personal folders. chess of these treatment classes were all inforin
a training session as to how to deliver these ad@iarning strategies in order for the whole prede
be as consistent as possible between classes.

It was hypothesised that the application of theperns (MER & MGF) and the ALCs would prodi
an increase in the awareness among learners ekgieetations and responsibilities placed upon
in their new environment. Through this processwés anticipated that learners would acc
improved selfeonfidence and more autonomous learning strategieésbehaviours, which in tt
would empower them to assume greater levels oforesbility for their individual progress
developing both their English language and unitegudy skills.

At the completion of the teweek treatment period a final administration of B®&M to all classe
took place and this included the two supplement@gnended questions. The responses to this
guestionnaire were then compared to the initialsoenaire (administered in the first week) u:
the SPSS statistical program. This was done inrdodsee if there were any differences betwee
treatment and control classes. In effect, if ddferes were discovered, they would provide pos
evidence of the effect of the additional treatnyaeigram on the treatment classes, versus the ¢
classes.

3. RESULTS AND DISCUSSION FOR INDIVIDUAL ITEMS

The results obtained from the analysis of the faistl second delivery of the BAM appeare
indicate that the treatment program did indeed l@awveffect on the treatment classes. Out of thg
items contained in the BAM, seven were of particuladividual interest and they display
significant differences between the treatment amdrol classes. Using SPSS a series of graphs
constructed displaying the response variations ftbenfirst delivery of the BAM along with t
second. These graphs displayed a compressed versiba five possible responses to each itel
the BAM (Strongly Disagree, Disagree, Neutral, Agreéstrongly Agree). This meant that
resultant graphs displayed the changes not inrégponses but three (Disagree, Neutral, Agree}
was done to better highlight the changes and mia&egtaphs more readabl@he results for tr
selected seven items, which compare the contralpyfon the left) with the treatment group (on
right), are as follows:
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This item displayed a big shift in agreement (frdme ' Delivery to the pd Delivery) for the
treatment group (T-group) at +29%, versus the obngroup (Cgroup) with only +9% i
comparison. Perhaps thegfeup realised through their extended effort/attismipat their gramm
needed more work. However, this cannot be claimiéd mvuch certainty because thevalue for thi
item was very high (.146). In statistics the p-eals like ameasurement of chanead the higher tt
p-value the higher the results are due to chammknat due to the treatment. Only if thegdue is
small enough (usually less than .05) can the iletithe difference could have happened by ct
be rejected. In the case of the first item aboveait be seen that thevplue of .146 means tt
chance alone would produce such a result 14.6 timesery 100 studies. Therefore, no defini
conclusions can be drawn.

xl

This item displayed a reduction in agreement byGhgroup (3%) versus a rise in agreement by
T-group (22%). Perhaps the treatment could hava besponsible and the group realised the ex
effort needed to learn effectively. However, ongaia the |-value was very high at .136 rendel
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this result as inconclusive.

xl

The results for this item showed that the C-groemained largely unchanged while thegibug
registered a large increase in agreement (+31%g.tl@atment may have been responsible fo
but the p-value of .072 was still just outside glemerally accepted minimum of .05.

xl

This item was particularly interesting because libehT-group and the Group had nearly identic
results for the first delivery of the questionnaisamilar to Item 1. However, the second deli
displayed a sharp rise in agreement for the T-g(e@d%) and a smaller rise for thegtoup (+8%)
Also the T-group completely lost their initial dggaement for this item while the @oup maintaine
theirs. The psalue was quite high once again, however, andgresents any strong claim that
treatment was responsik
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Despite vastly different responses in the firsivéel of the BAM, both the T-group and @eug
displayed quite similar responses for the secoritvedg. The Tgroup increased their agreen
(+26%) and lost a very large amount of disagreen@m C-group, however, lost agreemea# {6
and even slightly increased their level of disagreet. This item displayed a very lowvplue
of .002 which meant that it was now possible to thay the treatmenhayhave been responsible
the observed changes in thegicup. In other words, chance alone would producd & result on
twice in every thousand studies. This result cowdde been due to the intensive and repe
approach of the treatment.

xl

This item, with a relatively high statistically sifjcant p-value of .042, appeared to indicate @e
group moving away from agreement (-12%) and towaddsmgreement (+9%). The dgroup
however, moved towards agreement (+9%) and away fisagreement 14%). While both grouj
maintained majority agreement, the observed chamgge significant and it is possible that
treatment was responsible for the changes in -group
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The final individual item displayed a very statsily significant pvalue of .004, and appearec
show the C-group losing agreement (-9%) and gaidisggreement (+12%). Thegreup once aga
reacted very differently losing all their disagres (9% — 0%) and increasing their agreen
(+23%). The treatment may have been responsibléhferresult, increasing the T-group members
realisation that they were responsible for theinglzage learning. Despite these encour
individual item results that appeared to indic&i@ the treatment had had at least some effedte
T-group when compared to the C-group, further aislwas needed.

4. RESULTS AND DISCUSSION FOR GROUPED ITEMS

The need for further analyses resulted in the grgupf particular individual items contained in
BAM to form three distinct sets: Anxiety (BAM ltem& 9, 11, 13, 27), Confidence (BAM Item:
15, 17, 21, 39), and Autonomy (BAM lItems 6, 12,29, 23, 37, 40).

Groupingthe items not only had the advantage of allowimg formation of the three distinct <
(seen above) but provided statistical advantagasedls By adding items such as these togethe
averaging them), the random variation associaté and unique to each item, is averaged out.
result, the overall error is reduced and the regukscale is much more reliable than any single
(Taylor, 2005). These grouped items resulted in a clearat statistically superior, overall picture
the effects of the treatment in the study.

http://www.novitasroyal.org/Sim.hti 200¢-8-11



BELIEFS AND AUTONOMY: ENCOURAGING MORE RESPONSIBLEEAR... PagelC of 2C

The first grouping of ANXIETY (above) showed thatxeéety did not appear to be affectec
influenced by the treatment. Even though both gsodecreased slightly in anxiety from the -
delivery to the second delivery of the BAM, thevgdue of .711 was very high and renderec
results inconclusive. Anxiety does not appear teehiaeen directly affected, positively or negatiy
by the treatment and/or the measure (BAM) was n@curate measure for this grouping.

xl

The second grouping of CONFIDENCE (above) showed ¢bnfidence did appear to be affecte

a positive manner by the treatment. Despite tlggolp beginning the treatment period (first dely

of the BAM) with less confidence then the C-grotig T-group significantly increased their level

the second delivery. This was in contrast to thgr@ip which remained largely unchanged. The p-
value for this grouping was also very low at .02@ added statistical significance to the resu
appears that the treatment may have increasealftiielence of the Troup. This is interesting as-
previous grouping results for ANXIETY were inconclusive yet thisogping appeared to show t
CONFIDENCE had been positively affected. This raig@estions about the relationship betv
confidence and anxiety; and may require furtheegtigation.
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The final grouping of AUTONOMY (above) appeared italicate that autonomous beliefs (
possibly behaviour) were positively affected by theatment. While the @roup showed a slig
decrease the T-group displayed a significant irs@ed@he low pralue of .002 further validated f
possibility that the treatment may have been resipterfor the observed changes in the respc
from the Tgroup. This was a very encouraging result that apgp® provide evidence of the ove
effectiveness of the treatment employed througtimstudy.

5. RESULTS AND DISCUSSION FOR QUALITATIVE ITEMS
As mentioned earlier the final BAM also include@ thddition of two final questions (Appendix |

The responses to these final two questions reveset interesting results that appeared to fu
complement the quantitative findings of the study.

Table 1. Responses to final BAM questionnaire — Qastion 1.

“If you had to choose one thing that would improveyour English, what would it be?”

Control Grou| Treatment Grou

Find foreign or local friends
Watch more TV

Work on grammar

Get a part-time English speaking
job

Practise writing

Practise conversation
Improve pronunciation
Speaking English everyd

Find foreign/local friends or girlfriend
Speaking English as much as possibl
Watch more TV and movies

Go out, get work, and mix more
Work on grammar

Practise writing much more

Practise conversation

Improve pronunciation

e o o o
D

The responses from both the treatment and contooipg to this first questionf(you had to choo:
one thing that would improve your English, what idoit be? were quite similar. The abac
selections are a collation of all of the variousvaers appearing on the final BAM and represer
most common responses. It appeared that many msrabkoth groups felt that they needed to n
more English-speaking friends and expose themsé&vEsglish more often in their daily lives.
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Table 2: Responses to final BAM questionnaire — Q@éon 2.

“What is a good English language learner?”

Control Grou| Treatment GroL
Someone whc Someone whc

o Studies hard (extremely o Studies hard and practises skills

popular response)
Works hard
Practises everyday
Believes mistakes are OK

Is interested in English

Tries not to use Chinese

Does hard work in and outside of class
Tries to speak only English

Studies vocabulary Speaks as much English as possible

Is brave and active with all kinds of people

Never gives up Initiates conversations with others

Asks for help o Is always thinking positively/Doesn’t
Listens to L1 speakers just rely on the teacher

Is more confident « Reviews their progress

Good at everything o Listens/Reads/Writes; mixes knowledge,
ideas of how to learn, and knows their

importance. Doesn’t just watch one|or

two
points

o Makes a constant effort/Tries English
in their life

Utilises every possible chance/Does
best to correct themselves

Learns from mistakes

Listens to negative advice

o Works out own way to do thin

The comparative responses to the second questihrat(is a good English language learnger?
displayed significant differences between the ain&nd treatment groups. It appears thal
treatment group responses were of a greater variety and possessich higher level «
sophistication and detail compared to that displdyethe C-group. The Group responses appea
focus on innate ability and character and the rp@ei§ic idea of ‘working hard’. Conversely, the T-
group focuses on individual effort and more spedidinguagdearning strategies and study sk
This encouraging result was somewhat unexpectedtampears that whetine above responses
analysed the differences in detail are quite appaned somewhat striking.

The table appeared to indicate that perhaps thénent could have been responsible for thogrduf
members possessing such aml@pth range of ideas, beliefs and strategies (Wieictied to centre
the topic of autonomous learning) that could endbé&m to ultimately improve their own Engl
language learning. Perhaps the treatment improgednly the methods but also the gsatting an
self-reflection strategies of the T-group members.

6. OVERAL FINDINGS

The results of this study have produced a numbantefesting and important findings regarding
application of the aforementioned treatment thatlma summarised as follows:
1. The treatment appeared to bring students’ attetdidheir areas of weakness.
2. The treatment did not appear to reduce the leviefear and anxiety experienced by the T-
group. Their levels either remained relatively &adr, in some instances, actually incree

http://www.novitasroyal.org/Sim.hti 200¢-8-11



BELIEFS AND AUTONOMY: ENCOURAGING MORE RESPONSIBLEEAR... Pagel3 of 20

One potential reason posited for this could havenbine added pressure of feeling gre
responsibility/need to take action.

3. The treatment did not adversely affect confidenua @ppeared to give the Group increase
confidence in their English skills and abilities.

4. The treatment also appeared to significantly inegethe strength and levels of autonon
beliefs (and potentially behaviour) among membéth® treatment group.

7. LIMITATIONS OF THE STUDY

The limitations of the study were quite numerous] an great deal was learned from t
identification.

7.1 Pre and Post Linking of Subjects

This was found to be a major limitation that preteeinthe study from achieving a higher degre
statistical significance. Because individual reggmwere unable to be compared (first deli
against second delivery) due to ethical and privamycerns, the results observed in the study w
effect very conservative, because if the respoakssbjects can be linked the statistical powethe
data is increased considerably. However, this studyg only able to compare the results for
group (Treatment and Control). In any future follaw study this will need to be addressed sc
individual responses (pre and post) will be ablbddinked and analysed.

7.2 Sex of Subjects

Another limitation highlighted by this initial resech project was the need to be able to identi¢
sex of individual subjects and to build this valeamto the study. This will be done in any fut
studies.

7.3 Small Sample Size

The sample sizes involved in this project were sasmquite modest (although still statistic
significant) at 42 Control and 42 Treatment. Irufetresearch the numbers of subjects employe
be a major consideration.

7.4 Time Stresses/Classroom Realities

During the course of the study teachers reportatittitey found it hard to always complete the t
weekly treatments and to provide additional fee®liacstudents. This was to be expected for su
intensive tenweek program such as SSEPP. However, the studyndidate that the level (a
guality) of teacher feedback was a contributingdato the overall effectiveness of the treatmu
The checking by the teacher appeared to give stsidgrater confidence in the whole process
teachers reported that they seemed to enjoy theHatthe teacher was taking notice of what
were writing down. This also allowed the teachekd¢ep an eye on the progress of each studel
to develop an even deeper understanding of eachdodl.

7.5 BAM Review

Due to the guestions raised by the apparent cotidittveen the measures of confidence and ar
the BAM in its current form may require a reviewiodividual items to make it a more reliable
valid measure of the three major constructs (Agxi€onfidence, Autonomy) investigated in
study.

7.6 Treatment Needs to be Made Part of whole SSEPHProgram
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This final limitation was also deemed an importemsideration. Better results could have been
if all of the classes in SSEPP had undergone tsrnrent and there were no control classes.
could possibly have led to the creation of a “greufiure” among all SSEPP students. This wi
have eliminated the pressure orgibup members to put aside newly acquired langueamning
strategies arising out of the treatments due ta pesssure from @roup members before clas:
during break times, and after classes. Howeves Would of course have made it difficult
measure/compare actual results.

8. CONCLUSION

The study showed thdeliefs can be affected in a positive way by teexchlerough the use of
integrated, structured and explicit focus on actearning and goal setting. This focus appear:
encourage more active, responsible and autonorsausithg behaviours which were evidenced ir
changing beliefs of participants. However, the ®amployed in this study did not appea
significantly affect the anxiety levels of partiais in the treatment group. Other methods may
to be employed to address this or, alternativélg,durrent methods in this study need to be mal
in an attempt to help control learner anxiety lsyelspecially if this anxiety moves into the raog
debilitating anxiety which directly (or indirectlyaffects performance in the second lang
(English).

This study also provided mucteeded experience into the implementation of aspbasn treatme
program which is expected to be repeated and kkiimehe near futureThis research, however,
not expected to be the only method used in respone language learner beliefs and anxiety it
which were observed in this study. Instead, itdgeeted that anxiety (in the context of the lang
classroom) will need to be addressed using varmtlisr methods and strategies that have a p
track record. Therefore, in conclusion, furtheregesh is needed to fully explore not only the af
anxiety in the classroom (and beyond) but also Ih@st to manage anxiety to provide the

learning conditions. The role of beliefs and autanas learning will most likely play a major role
this endeavour as both clearly have significaregah the learning process and resultant perfore
outcomes.
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Appendix I:

Monday English Report

Week: Name: Midwiggk Goal Focus Teacher:

Rlaage write ddamesome things you didCthss:past weekend involTiearher:

SPEAKthE! your MAJOR ENGLISH GOAL for this week:

http://www.novitasroyal.org/Sim.hti 200¢-8-11



BELIEFS AND AUTONOMY: ENCOURAGING MORE RESPONSIBLEEAR...

Do you think this MAJOR ENGLISH GOAL is achievable? Why or Why Not?
What are you planning to do to make it more achievable?

Is there anything you could get your teacher or others to do to help you achieve your goal?

Pagel€ of 20

ALC #1 Name: Class: Date/Week: /

For each item indicate your level of achievement for the week:

0 @ ®3) 4)
Very Low Low High Very High

1. |told my teacher that they were really intelligent ()
2. lwenttoclass( )

3. ldidntgotosleepinclass ( )

4. |took everything | neededtoclass ( )

5. | completed all my homework ()

A I tried nnt tn enealk mv native lannnane ( \
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7. tried to speak English as much as possible ()

8. llistened closely to the teacher when they were speaking ()
9. |llistened to my other classmates when they were speaking ()
10. | wrote new words down in my vocabulary book ()

11. | followed the instructions given by the teacher ()

12. | asked the teacher to explain things | didn’t understand ()
13. | answered a question in English most days ()

14. | kept my phone off while | was in class ()

15. | was polite and/or friendly to EVERYONE in my class ()

16. | thought about the reasons why | need English in my life ()

Your ideas for other target behaviours:
(What else do you think you need to focus on to help your English study?)

ALC #4 Name: Class: Date/Week: /

For each item indicate your level of achievement for the week:

@ @ ®3) 4
Very Low Low High Very High

1. Itold my teacher that they were very professional and pragmatic ()

2. | wentto class on time and came back on time after the break ()

3. |took everything | needed to class including all my materials ()

4. | completed all my homework to the best of my ability (ie. not rushed!) ()

5. | stopped myself from speaking my native language all day (ie. self-policing) ()

6. |spoke in English all the time ()

7. llistened closely to the teacher and stopped what | was doing when my teacher spoke ()

8. lwrote all new words down in my vocabulary book/list AND tried to use them in my
conversations ()

9. | followed the instructions given by the teacher and questioned anything that was not clear ()
10. | asked the teacher to explain things | didn’t understand and things which were interesting ()
11. Itold my friends to speak English to me and not my native language ()

12. |tried to revise every class each night and thought about my progress ()

13. 1 only spoke English outside of the classroom ()

http://www.novitasroyal.org/Sim.hti
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14.

15.

| had a successful English Only Day (EOD) this week ()

| listened actively and critically to my classmates while they were speaking English and |
commented (in English) on what they had to say ()

Pagel8 of 20

16. | read the interesting parts of a newspaper/magazine and | watched the TV last night ()
17. | asked and answered a lot of questions in class ()
18. | didn't speak my native language ()
19. | spoke only Englishinclass ()
20. | spent some time going over my latest English vocabulary every night ()
21. When my friends spoke to me in my native language | replied in English ()
22. | expressed and listened to many views, opinions and ideas and enjoyed it ()
23. | thought about my weak points and what new things | could do to improve my English ()
Your ideas for other target behaviours: (What else do you need to do to improve your English
level?)
Appendix II:
SSEPP Questionnair
Please remember that this survegnsnymous. Answerhonestly expressing your true
feelings about each statem
For each item, indicate your response from the fadwing five options
1 = Strongly 2= Disagre 3= Neutral 4 = Agree | 5= Strongly Agree
Disagree
Item: Circle your
response:
1 | must speak English in grammatically complete sec¢s to| 1 2 |3 4 5
be understoo
2 Native speakers of English speak English corre 1 2 3 4 5
3 | must not make mistakes when | speak Enc 1 2 3 4 5
4 To improve my English | must speak with native s of | 1 2 |3 4 5
English
5 One of the most important jobs of a teacher isotoect your| 1 2 |3 4 5
English
6 | should make opportunities to use and practiceemglish | 1 2 3 4 5
7 | dor’t feel confident when | speak Engli 1 2 3 4 5
8 | can do and achieve anything if | really wan 1 2 |3 4 5
9 | am afraid of making mistakes in Engli 1 2 3 4 5
10 | Speaking English with others from my language grcap | 1 2 |3 4 5
really improve my Englis|
11 | Ifeel foolish when | speak incorrectly in Engli 1 2 3 4 5
12 | No matter how many English classes | goto, IkaNeto |1 2 |3 4 5
use English a lot after school if | want to redégrn it
13 | If I make mistakes in English my fellow studentdl \ase 1 2 |3 4 5
respect for m
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14 | My success in English depends largely on how gogd m 2 |3 4 5
teacher i.

15 | The language | am trying to learn is: (1) a ver§ialilt 2 |3 4 5
language, (2) a difficult language, (3) a languafymedium
difficulty, (4) an easy language, (5) a very easyguage

16 | If I have many opportunities to use English | veMentually 2 |3 4 5
speak it very wel

17 | I believe I will eventually (one day) learn to skdanglish 2 |3 4 5
very well

18 | Itis important to speak a foreign language witioad 2 |3 4 5
accenti

19 | Learning English can involve trying new ideas apger 2 |3 4 5
giving up

20 | You shouldn’t say anything in the foreign languagél you 2 |3 4 5
can say it correctl

21 | If I heard someone speaking the language | amgrgn 2 3 4 5
learn, | would try to speak to them so that | couldctice
using the languag

22 | It's OK to guess if you don’t know (or forget) a wdan 2 |3 4 5
English

23 | If I try to speak English outside the classroomill improve 2 |3 4 5
much faste

24 | I have foreign language aptitude (i.e. the skiiedhed to 2 |3 4 5
learn a L2)

25 | Learning English is mostly a matter of learning&df new 2 |3 4 5
vocabulary

26 | Itis important to practice English a lot every ( 2 |3 4 5

27 | | feel self-conscious (nervous/shy) speaking Ehglsfront 2 |3 4 5
of other people

28 | If you are allowed to make mistakes at the stavtjli be 2 |3 4 5
hard to get rid of them later «

29 | My level of success depends on me and my effort NGT 2 |3 4 5
the skills of my teachel

30 | Itis more important to read and write English tltaa to 2 |3 4 5
speak and understanc

31 | Learning English is mostly a matter of learning&df 2 |3 4 5
grammar rule:

32 | To learn faster you should practice English evéiance you 2 |3 4 5
get

33 | If I speak English very well, I will have many oppanities 2 |3 4 5
to use it

34 | Learning a foreign language is different from |leagnother 2 |3 4 5
school subject

35 | Learning English is mostly a matter of translatitn 2 |3 4 5

36 | Itis easier to read and write English than to kzead 2 |3 4 5
understand i

37 | Learning a language requires a constant effortaalot of 2 |3 4 5
positive thinking

38 | People who speak more than one language are very 2 |3 4 5
intelligent

39 | Everyone can learn to speak a foreign langt 2 3 4 5

40 | I am ultimately responsible for my progress leagriinglish 2 |3 5 5

Thank you & good luck with your studies!!!
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Appendix IlI:

2. Please answer the following questions in your own words:

A. If you had to choose one thing that would improve your English, what would it be?

B. What is a good learner of English?

*
— Macquarie University, Sydnemsim@nceltr.mg.edu.au
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