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Abstract: Learning a second language in an EFL context reguioth students and teachers to cooperate efficiamc
resourcefully. By referring to the current theoredsecond language acquisition and reviewing goemt literature,
can be seen that tst language of learners (L1) has a necessadyfaailitating role in all aspects of langu:
instruction. This indicates that the ‘bilingual apach’ is gaining more support by incorporating stedentsL1 as i
learning tool and also as a facilitator for an @#nt communicationAt the same timeadvocacy for an Englisbaly
policy has been decliningnspired by these views, this paper aims to expibeelranian university students' attitu
and perceptiontoward the use of L1. A well-known surveyProdromou (2002) was employed and, surprisinglg
results were contradictory to the all previous famstudies. Iranian university students repor&datance to use thi
L1. Finally, some pedagogical suggestions for &jads use of L1 will be presented.

Key words: First language (L1), second language (L2), bilalgmonolingual, students' attitudes.

Ozet: ikinci bir dil 6grenmek icin @renciler ve @retmenlerin etkili bir bicimdesbirli gi icerisinde olmalar
gerekmektedirikinci dil edinimi Gizerine giincel camalara bakildiinda, birinci dilin dil @retiminde yardimcbir rol
ustlendpini gorariz. Bu durum gosteriyor kikidillilik Yakla simi” 6grencilerin anadilini grenme strecinde
yarcimci olarak kullanarak daha cok destek bulmaydaaistir. Ayni zamanda, ‘sadedagilizce’ politikasna deste
azalmaktadir. Bu goslerden yola ¢ikarak bu ¢camadairan’daki tiniversite grencilerinin anadil kullanimina kar
tutumlarinin argtiriimasi1 amaclanmaktadir. Alanda tanigmlan bir 6lcek uygulanmgtir (Prodromou 2002) ve ilging |
sekilde daha 6ncekiler ile zit sonuglara aleistir. iranh tniversite grencileri anadil kullaninmda isteksizli
gostermglerdir. Son olarak makul dl¢tide anadil kullanimni¢neriler sunulacaktir.

Anahtar Kelimeler: Anadil (L1), ikinci dil (L2), ikidilli, tek dilli, 6grencilerin tutumlari.

1. INTRODUCTION

Nowadays it is common for EFL teachers to use theéents' mother tongue as a tool for conve
meaning as a means of interaction both in Engéslguage institutes and in the classroom. Res
shows that complete deletion of L1 in L2 situatiemot appropriate (Schweers, 1999; Larsen-
Freeman, 2000; Nation, 2003; Butzkamm, 2003). Winssd appropriately, the use of L1 cal
very beneficial. Brown (2000, p. 68) claims thétst language can be a facilitating factor and
just an interfering fact’, and Schweers (1999) encourages teachers to inatgtre nativ
language into lessons to influence the classroonanhyc, and suggests thatarting with the L
provides a sense of security and validates thexézarlived experiences, allowing them to exg
and themselves” (p.7).

In Iran, most EFL teachers insist on running tletasses on the bases of a ‘monolingual approach
where only L2 is used within the framework of thellmssrooms. One main problem is the ideg
exposure to language leads to learning. Excludivgstudents' L1 for the sake of maximiz
students' exposure to the L2 is not necessarilgiyntive (Dujmovic, 2007), on the other hand, s
lenient EFL teachers ask this questiols it acceptable or helpful to use the L1 (Farsipul
English classes or not?” To provida answer to this question, it is necessary to skeKication:
from literature. For instance, various factors hawée taken into consideration. Connidiktz
(2001) proposes some factors that teachers neednsider when they decide to use L1 foi
instruction
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i. What is the learner's first language?
ii. What is the learner's age?
iii. Are we teaching beginners or advanced levels?
iv. What is the ratio of students/teaching time perdass?

V. How long is the learner going to study the secamdliage?

Vi. What are his/her learning purposes?
Vil. Is it a one nationality or mixed nationality group?
viii. What is the institution's pedagogical policy?

iX. What kind of educational background does the |laanage?
X. In what kind of social context is the teaching othRing place?

Mattioli (2004) believes that "most teachers teadhave opinions about native language
depending largely on the way in which they haverb&gained and, in some cases, on their
language education” (p.21).

A number of studies have considered the attitudes@erceptions toward the L1 use in
classroom. They can be classified into two categoThose which only investigate the attitude
language learners, and those which explore thedds of both language learners and teachers.

In the first study, Prodromou (2002) divided themier of his 300 Greek participants into tt
groups: Elementary, Intermediate, and finally Adseah level students. He tried to investigate
reaction and attitude of students with differentdis of proficiency. The findings showed t
students at higher levels of study have a negatitiide toward the use of L1 in their classro
But lower students showed more tendencies to atkepise of their mother tongue. Another re
Croatian study, Duimovic (2007) examined the adfiési of his 100 EFL students. He concludes
his students responded positively to the use ahll2 context and showed their interests as well.

Schweers (1999onducted a study with EFL students and their &8Hers in a Spanish contex
investigate their attitudes toward using L1 in tiieclassroom. He found that 88.7% of Spa
students studying English wanted L1 used in thescleecause they believe it facilitates learr
Students also desired up to 39% of class time tspaat in L1 (Schweers, 1999, p. 7). Bur
(2001) investigated the attitudes of 290 students & teachers at five universities. The re:
showed that both students and teachers believienph@rtance of L1 in explaining new vocabul:
giving instruction, talking about tests, grammeaatinction, checking for understanding and rela
the students. Another similar research conducteddng (2002) in a Chinese context with

students and 20 teachers depicts similar resutis résearch shows that limited and judicious u
the mother tongue in the English classroom doesathice student&xposure to English, but ratl
can assist in the teaching and learning processesldition, to all the previous studies that v
conducted in EFL context, a large scale study byinee(2003) in an ESL context revealed the ¢
result. Levine concludes that “despite the premgifmonolingual principle’ in U.S Ficlasses, bo
the target language and the L1 appear to servertarmgdunctions” (p. 356).

By looking back to the discussion of L1 use, somecepts such as: approaches to the use of L

and teaching methodology, L1 and language skilts aativities, will be crucially important
consider. In this section each of these conceptbedefined briefly
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2. APPROACHES TO THE USE OF L1 IN L2 CONTEXT

Anecdotal evidence suggests that some EFL teachensgly believe that they should never
even a single word from the mother tongue in tlassioom. These teachers are followers of the so-
called ‘Monolingual Approach’and others who are somehow skeptical about thefusk or use |
wisely in their classes are the proponents of ‘Bgual approach’ln addition to these tw
approaches, Nation (2003) introduces another approalled a ‘Balanced Approachie believe
teachers need to show respect for learners' Llhaad to avoid doing things that make the L1 ¢
inferior to English, at the same time, it is theglish teacher's job to help learners develop
proficiency in English, here is that a balancedrapph is needed which sees a role for the L

also recognizes the importance of maximizing L2ing@e classroom. Support for the Monoling
approach to teaching can be summarized as follows:

1. The learning of an L2 should model the learningofL1 (through maximizing the exposure to
L2).

2. Successful learning involves the separation antihditon of L1 and L2.
3. Students should be shown the importance of théntdugh its continual use.

However, the monolingual approach is not withostdtiticisms. One of them is that exposur
language leads to learning, excluding the studedt$dr the sake of maximizing students' expo
to the L2 is not necessarily productive Dujmovi©QZ, p. 93). In addition, Auerbach (19
criticizes these tough exposures to the targetdagg by calling them “all-or-nothing viewsinc
adds: ‘acquiring a second language is to some extendrgerit on the societally determined v
attributed to the L1, which can be either reinforoe challenged inside the classroom” (p.16).

During its history, bilingual approach gained sugpand validation form many scholars
research findings. Auerbach (1993, p.18) believed twhen the native language is us
practitioners, researchers, and learners conslgteaort positive results’in fact there has beel
gradual move over the years away from the "Engdisly” dogma that has long been a part o
British and American ELT movement Baker (2003). #4il(2004) advocates the use of Biling
approach and discredits the monolingual approadhri@e ways: 1: it is impractical, 2: nat
teachers are not necessarily the best teacher3: angbosure alone is not sufficient for learnim
support of the bilingual approach Atkinson propdsiesheory called "Judicious use theory" (p.
in which he espouses that L1 works as a vital soand also a communicative tool both for stuc
and teachers (as cited in Mattioli, 2004).

3. ROLE OF L1 IN TEACHING METHODOLOGY

By exploring the role of students' L1 in Englismn¢mage classrooms, one of the fundams
principles is the method by which EFL teachers ngarthe process of language instruction in-
classrooms. Here, the aim is to first categorifiedint language teaching methods and then di
the role and use of L1 in each of them briefly.@mnon classification of methods is: Traditio
Alternatives and Current Communicative Methods.

In the field of English language teaching (ELT)diteonal methods of teaching a language ar
Grammar Translation Method, Direct Method, and Alidgual method. Examples for alterna
methods are Silent Waysuggestopedia, Total Physical Response, and Caontynuanguag
Learning. Furthermore, communicative approachesCammunicative Language Teaching,
Natural Approach. Grammar translation method knasiGTM" is the method in which nearly
phases of the lesson employ the use of studentgnditranslation techniques. As Celdercia
(1991) believes, in GTM there is little use of tagget language and instruction is given in théve
language of the students (p. 6). In addition, ttee@ss of evaluation occurred when students
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translate the readings to the first language atigely knew enough to translate especially selt
and prepared exercises from the first to the sedanguage Chastain (1988, p. 87). Apply
translation was excessive when GTM was a commomaakin teaching English. A sudden i
immediate removal of L1 from the classroom happeatetthe time of ‘Reform Movementyher
reformers believed that translation should be aaj@lthough the native language could be us
order to explain new words or to check comprehen@ichards & Rodgers, 2001). Later Wesc
(1997) proposed a modified version of GTM calledriEtional-Translationmethod. He believes
is a functional method, because the emphasisss dim helping the students to understand
convey the meaning of ideas most useful to themitisdtranslation method because it me
unashamed use of student's first language in addnmg that goal

The emphasis while using L1 is a systematic, sele@nd judicious use. A haphazard use o
mother tongue may be an unwanted seffeect of monolingualism, often employed today
disaffected teachers (Butzcamm, 2003). A very camdiescription of L1 role in EFL contex
presented by LarseRreeman (2000). She supports the role of the matmgue in the classroc
procedures and summarizes the role of L1 in varilus methods:

e Grammar Translation Method: The meaning of the target language is made tigaranslating
into the studentshative language. The language that is used inl&ss ¢s mostly the students' na
language (p.18).

e Direct Method and Audiolingual Method: The students' native language should not be umstd
classroom because it is thought that it will inézef with the students’ attempts to master the t
language (pp.30 and 47).

* Silent way: The studentshative language can, however, be used to give ucsimns whe
necessary, and to help a student improve his opfogrunciation. The native language is also ust
least at beginning levels of proficiency) duringdeback sessions (p.67).

* SuggestopediaNativedanguage translation is used to make the meaninigeoflialogue clear. T!
teacher also uses the native language in class whesgssary. As the course proceeds, the te
uses the native language less and less (p.83).

* Community Language Learning: Students' security is initially enhanced by usthgir native
language. The purpose of L1 is to provide a britlgen the familiar to the unfamiliar. Als
directions in class and sessions during which sitedexpress their feelings and are understoc
conducted in their L1 (pp.101-102).

* Total Physical Responsethis method is usually introduced initially iretlstudents’ native langua
After the lesson introduction, rarely would the imatlanguage be used. Meaning is made
through body movements (p.115).

* Communicative Language TeachingJudicious use of the students' native languagerisnitted i
communicative language teaching (p.132).

As exemplified, the students' native language lasavariety of functions nearly in all teacl
methods except in Direct Method and Audiolingualishhose methods had their theoret
underpinnings in ‘structuralisndnd assumed language learning to be a procesdffbiamation
without considering the studentffect, background knowledge and their linguistidities in thei
L1. In addition, no attention was given to humaaistews of teaching.

4. L1 APPLICATION IN LANGUAGE SUB-SKILLS AND ACTIVI TIES

Students' native language plays an important roteaching language skills and -skills and it
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classroom activities as well. In fact, L1 has aewidnge of deliberate functions. Butzcamm (2
believes Successful learners capitalize on the vast amduriguistic skills and world knowled
they have accumulated via the mother tongue” (jp. attioli (2004) refers to five functions of
in an EFL classroom. They are: explaining vocabulgiving instructions, explaining langue
rules, reprimanding students, and talking to indiidl students. Here, the importance of L1
instructing language skills (reading, listening,tiwrg and speaking), subkills (vocabulary
pronunciation, grammar and culture) will be highitgd, and the role of mother tongu
conducting classroom activities will be discussed.

In a language learning situation, a competent Eramassumed to be the one who is proficientl
four language skills and also sskils. As research findings reveal, L1 use is ded@ in botl
teaching and learning aspects of these skillsifstance, Nuttall (1996), by addressing the ree
skill, appreciates the importance of L1 in trainnegdingbased library skills, for the discussior
students' worksheets and in reading summary testlation to the concept of language respons
adds: ‘Inability to express themselves (students) in Hrgdt language necessarily limits both
kind and the quality of the responses students.divis quite possible that students who
permitted to use their L1 in responding will ex@dhe text more accurately and thoroughly
those who are restricted to target language regsirng.187). Koren (1997) observed studt
listening to lectures in a foreign language whakibg notes in L1. She concludes that the u
translation while taking notes is not a bad stratéghe aim is to understand and keep the ma:
for future reading before a test. Hamin and Ma#dQ6), in an experimental research, investic
the effectiveness of the use of L1 to generatesdeasecond language writing. They four
remarkable improvement in the writing performanéstodents who used their first languag
generate ideas, for it could trigger their backgmbknowledge. Elementary learners who are
proficient enough to express themselves in L2, masstantly think before they speak and this i
speech happens in L1 (Auerbach, 1993).

In discussing English language sskils, vocabulary and pronunciation are often eagipred. Fc
example, in learning new vocabulary, making worddsawith the definition of L1 is effectiv
because this strategy will speed up their vocalyupsogress. A model of vocabulary card
designed by the author (Table.1). In this samptteps need to be developed in both <
(back/front page). The arrangement of the steptaissible especially for the sake of reviewing
the first glance it may seem time consuming, butstudents consistently believe that the le
words and their functions will last for a long timEhis strategy is very practical for those \
prepare themselves for international exams sudrO&s-L and GRE. Nation (2003) emphasizes
encourages the use of bilingual cards,U2lword pairs and L1 translation as the best way
increasing vocabulary size. He contenfigdet all the criticism you have heard about degning
and translation; research has repeatedly showrstitdt learning is very effectivel gufer, Meare
& Nation, 2005, p. 6). In relation to the role of in pronunciation, Celc&turcia (1991) calls tr
learner's native language as one of the six vasafar the acquisition of L2 pronunciation. In
idea mothertongue transfer is really widespread in the arerohunciation than in grammar ¢
lexicon. She believesthis makes it important for teachers to know sornmgflabout the sour
system of the language(s) that their learners sjpeafder to anticipate problems and understan
source of errors” (p. 137). Scott and de la Fu€a@®8) invited students in forfocused gramm.
tasks; they divided the learners into two groupgdé&nts in group 1 were allowed to use L1 whe
group 2 only used L2. Using conversation analy$iawaliotaped interactions, they found 1
learners of group 1 (used L1) worked collaborativiela balanced and coherent manner, whil
the other hand group 2 (only L2) exhibited fragmannteraction and little evidence
collaboration

Finally, as it is believed the bilingual/biculturtalachers are in a position to enrich the procé
learning by using the mother tongue as a resoweé,then, by using the L1 culture, they
facilitate the progress of their students towardrtiother tongue, the other culture Dujmovic (2C
Gill (2005) mentions the role of mother tonguedacussing the crosailtural issues. He believe:
can be possible through comparison and contrasjwatidious use of the Lle.g. connotatiol
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collocation, idiomatic usages, cult-specific lexis, politeness formulae, socioculturatms, th
use of intonation, gestures etc.)

Tatdle.
Front-page Back-page
» 0o help /helper / Supporter  [4]
Assist (v) [] o W unll assict vou in finding
somewhere fo Bve / can I be of any
o (@ 5ist) o] assistance? [5]
- e - o  When Ido my homework, my dad
Assistant fﬂ.,—‘fﬂ &) w5 alwways ready fo assstme  [6]
' 7] obwa— pa s eol .

Sevenstep vocab cards: [1: Word entity, 2: Word pronation, 3: Different parts of speech, 4: Synonyma&onyms
5: dictionary example (Oxford Dic), 6: Learner'sample, 7: L1 definition]

After considering the effect of L1 in classroom gairage skills and subkills, now we refer t
classroonactivities which favor from the use of L1. The rofelL1 in group work in EFL situatiol
is highlighted by Brown (2001), as he confirms ththis is when students feel that the task is
hard, or that the directions are not clear, or thattask is not interesting, or that they aresuoe o
the purpose of the task, then teachers may intitdents to take shortcuts via their na
language” p.180). When running classes with beginning groigpsapproaching vocabulal
Hitotuzi (2006) believesdne can use props such as flashcards, cutout §gue realia for wort
representing concrete items; as for the representaf abstract items, drawing on L1 equivals
might solve the problem whenever contextualizatmmmicry, and other techniques fail to gl
them convincingly” (p. 169)Other functions of L1 in classroom activities a® follow
conversation activities, discussion of intensivadiag, preparation for writing, and some flue
tasks, awarenessising activities, contrasting L1 and L2, researchl, presentation in L2 (Natic
2003; Prodromou, 2002). A very systematic and pcattpproach for maximizing the L2 use
classroom and placing a deliberate use for thenkxyat L1 was proposed by Nation (1997).
considers the cause of L1 use under the major eae=gof learner proficiency and task difficu
circumstances of the task, and learner attitudes dpproach automatically reduces the uncontr
use of L1 in classroom activities. For further redon practical bilingual activities refer
(Weschler, 1997).

Furthermore, according to the term ‘L1 problem icliproposed by Atkinson (as cited in Matti
2004, p. 24) that is a weekly or monthly meetinigugeto discuss a classroom problem as a grc
L1, the author proposes another solution for tHierate use of L1 which is assigning a ‘5-mitute-
break’per session (preferably) in which our studentspamnitted to ask their questions and s
their ideas in L1.

Finally the role of L1 is not limited to the abogianensions of language learning. Both cogn
and affective aspects of L1 use play a vital rolelassroom procedure. For instance, Auer
(1993) emphasizes the role of L1 in developing awegnitive awarenessft learners while writin
a text. Others believe that L1 is used to proceasQognitive perspective of language leari
called ‘mainstreamhas been predominantly concerned with the roldefLtl, acquisition ordel
development sequences, input/output relationsimg,the role of biologicallyspecified univers
grammar (UG) (Bernat, 2008The use of L1 also reduces anxiety and enhanceafflective
environment for learning (Auerbach, 199B)is regarded as a factor for lowering affectivagrier:
in the language classroom as it assists compredrefai all language learners. In particular, it
help those with language disorders such as stugtebecause stuttering EFL students will pert

http://novitasroyal.org/nazary.ht 200¢-8-11



THE ROLE OF L1 IN L2 ACQUISITION: ATTITUDES OF IRAMN UNIVERSIT... Page7 of 8

more efficiently when they find their teachers am@ssmates intimate and their classroom
intimidating (Nazary, 2008)n addition, when empathy and delicacy are requitdds ready. Thi
calls upon an "affective side" in classroom, in efhevery learner wants to be liked and apprec
(Bawcom, 2002).

5. AIMS AND RATIONALE

This study was designed in order to gather Irateatiary studentsviews on the use of L1. It al
tries to examine the relationship between the Eadanguage proficiency level and their attitt
and degree of awareness of the benefits of L1$isee there has been little research so far it
area,the primary goal of this study is to find eviderioesupport the theory that L1 can facilitate
acquisition and to reject the existing notion thatacts as a hindrance.

This study assumes that L2 use in the classroomdie maximized, however, there should als
a place for judicious use of L1. The importancehaf role of L1 in the classroom seems wortr
consideration, as, to date, very few studies im lhave been conducted to address the t
Therefore the hope is that the elicited findingd #re offered guidelines will shed more light os
importance of L1 in L2 acquisition particularly lirmnian EFL context.

For the purposes of this study, the following reske@uestions were identified:

1) Do Iranian EFL university students have a positiv@eegative attitude toward the L1 use int
classroom?

2) Do students with different levels of proficiencyMeadifferent views and attitudes toward
importance of L1?

6. METHODOLOGY

Participants

The total number of EFL students both males andfesnwho participated in this study was eighty-
five (85). The L1 of these students is Farsi amy tlwre studying English at Tehran Universéytre
curriculum programs to enhance their General Endl&E courses), thus English is not their fiel
study at the university. The participants are frdifferent fields of study and this variety of mag
provides a more comprehensive perspective of #tetudes. They were selected according to
English proficiency level as Elementary, Intermediand Advanced. The variety of proficiel
levels also will helps to examine the relationshgiween students' proficiency levels and 1
attitudes toward the use of L1.

Instrument

A guestionnaire taken from a related previous s{itgdromou, 2002) was used for the explore
of the Iranian university students' attitudes. Thiestionnaire has two parts. Part | inclt
demographic information such as name, family naage,and proficiency levels of students. Pz
includes 16 items on a Likert scale to define stueattitudes. Items included in this tém
guestionnaire underline the main points discussquavious sections, the concepts such asailee
of L1 in language learning skills and sub-skill4, ib classroom activities among others.

Procedure

Thisl6-itemguestionnaire administered to university studemsnfdifferent levels of Englis
language proficiency studying at Tehran University participants from various levels of langui
(elementary, intermediate and advanced) were sslgandomly from classes. After giving a s
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introduction to the project and identifying its aages both for classroom teachers and stu
students were asked to read the items and thededxstate whether they agree or disagree wi
mentioned statements. In addition, students wecewaged to add any comments and share

http://novitasroyal.org/nazary.ht

suggestions.
Table 2
Total N: 85
Elementary Intermediate Advancec
Questionnaire Items N 22 N 30 N 33
Items f p f p f P
1 | Should the teacher know the L1? 15 68% | 21 69% 27 81%
2 | Should the teacher use the L1? 22% 16% 21%
3 | Should the students use their L1? 31% 23% 18%
4 | Explaining new words in L1 18% 3% 7 21%
5 | Explaining grammar in L1 40% 8 26% 13 39%
6 | Explaining differences between L1 & 16 72% | 13 43% 20 60%
L2
7 | Explaining differences in the use of| 13 59% | 11 36% 20 60%
L1&L2
8 | Giving instructions in L1 7 31% 4 13% 9 27%
9 | Talking in pairs and groups in L1 13% 4 13% 5 15%
10 | Askingin L1 how do we say ‘..." in 27% | 23 76% 28 84%
English’
11 | Translating an L2 word into L1 15 68% | 16 53% 14 42%
12 | Translating a text from L2 to L1 12 54% | 11 36% 10 30%
13 | Using translation tasks in a test 6 27% 7 23% 14 42%
14 | Using L1 to check listening 10 45% 4 13% 8 24%
comprehensic
15 | Using L1 to heck reading 8 36% 4 13%
comprehensiol
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