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摘      要
英语写作在我国的高等教育中正日益受到重视。然而，对于中国学生来说，因为缺少真实的语言环境，学会英语写作需要他们付出很多时间和巨大努力。总体上说，他们的英语阅读能力相对较高而写作能力相对滞后。这一差距让许多高校写作课教师感到困惑和焦虑。

本文从学生习作中的错误入手，分析了学生写作能力的发展过程，归纳了这些失误的类别，并进而探讨了造成学生写作能力滞后的一些主要原因：诸如对英语写作的错误认识，跨文化知识教育的不足等。同时指出，一些写作教法的不足也是造成这一局面的原因之一。

文中首先介绍了三种写作教法，即成果教法、过程教法和任务教法。通过分析比较，一方面肯定了这些教法在提高学生写作能力方面所作出的贡献，另一方面也指出，高校的英语写作课教学尚待改进和提高。基于此，本文提出了一种写作综合教法：过程任务教学法。

过程任务教学法从本质上说是现行教法的一种有机融合。它同过程教法、任务教法一样，体现了交际教法理论。但作为不同的教学实践，这种教法认为写作能力是写作实践过程中逐步培养起来的，而写作任务会直接影响写作过程乃至作品质量。将任务与过程有机融合，有助于学生透彻理解英语写作。因此，过程任务教学法有效地弥补了一些现行写作教法的不足，使写作教学轻松而富有效率。

在教学实践中，过程任务教学法强调语言教学中的“以学习者为中心”的教学理念。在教师的监控和指导下，学生在教学中扮演了主要角色，积极参与写作任务的设计，注重写作过程中相互协作，有效地调动了他们的课堂参与意识，激发了了他们用英语写作的兴趣，从而真正地培养了他们用英语进行写作的能力。
                      ABSTRACT

English writing is playing an increasingly important role in college English teaching.  Learning to write requires time and effort, which is especially true to Chinese students in a learning context where they have little opportunity to be exposed to authentic materials and to communicate with native speakers. Generally speaking, Chinese students have developed their reading competence to a high level, while their writing competence is relatively lower. This big gap makes many college English teachers feel puzzled and worried.

This paper intends to explore the causes for the deficiency of writing competence by analyzing problems in students’ writing. These problems are categorized into linguistic errors and non-linguistic failures. Based on the error analysis, the paper points out that many factors are attributable to the deficiency, such as students’ false perceptions about English writing, lack of cross-cultural knowledge, and inefficiency of some teaching approaches. 

This paper has first introduced three teaching approaches, namely, the Product Approach, the Process Approach and the Task-based Approach. The evaluation of these approaches indicates that, on one hand, these teaching approaches have contributed much to the improvement of students’ writing competence; on the other hand, the teaching of English writing still calls for innovation and improvement. Based on the above research, the paper puts forward an integrated approach to the teaching of English writing: the Process-Task Approach.

The Process-Task Approach is in essence an integration rather than a mechanic plus of different teaching approaches. Like the Process Approach and the Task-based Approach, the Process-Task Approach rests on communicative theory. But as a different teaching practice, it holds the opinion that writing process develops writing competence, while writing tasks can directly influence the process, even the product .An integration of writing task with writing process can enable students to develop a thorough understanding of English writing. So the Process-Task Approach offsets the shortcomings of the Process Approach and complements deficiency of the Task-based Approach. The teaching and learning of writing would become less stressful and more effective.

In teaching practice, the Process-Task Approach emphasizes the conception of being “learner-centered” in language teaching. Under teachers’ instruction and guidance, students are expected to play a dominant role in the Process-Task Approach. They should contribute to the elicitation of the writing task and learn to cooperate with others in their writing process, which motivates them to take an active part in class, and arouses their interest in English writing. In the long run, it helps to build up students’ confidence in writing, and develop competent writers. 

Chapter One     Introduction 

Writing is an individual cognitive problem-solving skill, focusing on the writing process in literate adults as a complex and recursive process weaving through stages of planning, sentence generation, and reviewing with each stage containing additional recursive sub-process, such as organizing and editing (Hayes, 1980). It helps to develop one's mind, stimulate thinking, and cultivate one's ability to summarize, analyze and criticize. 
English writing serves ultimately for foreign audiences, it is responsible for bridging different cultures. College students, as non-native speakers of English, are communicating with a new culture through writing. A myriad of other factors, including strong influences from their home culture, text structure and so on, will affect their writing. However, many college students take it for granted that writing is just a word-for-word translation, or a process of filtering meanings from one language to another, therefore, it is not that strange that their English writings, though good in their own eyes, are often considered rambling by native speakers. What’s worse, when facing the task of practical writing, some students may feel at a loss as to how to develop their writings.

How to teach writing to students of relatively high English proficiency is worthy of our attention. The Product Approach to the teaching of writing emphasizes the importance of memorizing grammar rules and vocabulary. In writing class, all the primary organizing principles and writing activities are derived from an analysis of the end-product.

Compared to the Product Approach, the Process Approach views language in terms of its use for communication. Knowing a language thus involves both knowing the forms of the language and knowing whether it is appropriate to use FORM X in CONTEXT Y. So the Process Approach recognizes that context is crucial to the way that meaning can appropriately be expressed and understood. It reflects the principles of communicative theory. The Process Approach to the teaching of writing is based on the assumption that the learners do not need to be taught much English grammar before they can write, but will acquire the writing ability in the actual writing process.

To develop students’ writing competence, some teachers have applied the principles of the Task-based Approach. The aim of the Task-based Approach is to provide a writer with some information to convey, a reader who requires that information, and an awareness that an information gap exists (Elaine Tarone & George Yule, 1989). In the Task-based Approach to the teaching of English writing, three factors are crucial for the design and implementation of the writing tasks: 1) the writer’s knowledge of the language. 2) the reader’s knowledge of the topic 3) the writer’s assessment of the reader’s knowledge about the topic and the language. Students are expected to improve their writing competence through the implementation of the writing tasks.

These approaches seem to have worked well in the teaching of college English writing, and indeed made great contributions to the improvement of students’ writing competence. However, adherence to any single methodology can hardly meet the needs of all students because they are different in a variety of ways: different language aptitudes, different learning strategies and so on. If we recognize the existence of these individual differences, we might be better prepared to make some changes or improvement toward eclecticism----picking and choosing some procedures from one methodology, some techniques from another, and some exercise formats from yet another. This eclectic approach has gained support of many teachers who have benefited a lot from it in their day-to-day teaching practice. This also explains why this paper advocates the integration of the Process Approach with the Task-based Approach. This integrated approach—the Process-Task Approach is trying to work out a way to provide students with appropriate writing tasks, and to guarantee successful and efficient writing processes. So the Process-Task Approach in this sense is not a mere compromise of the two Approaches, but reflects the principles of communicative language teaching. Many students are used to an educational setting in which teachers overtly control class activities through mechanical procedures, and students themselves maintain passive and subordinate roles, while in the Process-Task Approach to the teaching of English writing, students are expected to assume much responsibility for their own writing, from the elicitation of writing tasks to the selection of writing materials, and from the organization of writing procedures to the choice of writing skills. So the Process-Task Approach makes up some deficiencies of adhering to a single methodology, and teaches a creative writing.

The Process-Task Approach to the teaching of English writing might invite some difficulties in practice, but innovation and improvement can never be achieved without effort. It places a great deal of responsibilities on teachers in guiding students to choose appropriate tasks and procedures. Meanwhile, students themselves are expected to get actively involved in class. With the joint efforts, college English writing may be sufficiently improved.

CHAPTER TWO   Problems With Students’ Writing 

In current college English teaching in China, writing is listed as one of the four basic skills that students need to acquire in the course of learning the English language. Equally important are the other three basic skills known as listening comprehension, speaking and reading. Both the writing teachers and the students spend much time on this course. What’s more, in 1996, the authorities of the National College English Test Center set up a bottom line for CET4 and CET6 in order to motivate college writing teaching. While all the efforts fail to get due rewards, students' writing competence still lags slightly behind. As a result, errors, especially Chinglish, run riot in their writing. The term “Chinglish” here refers to speech or writing in English that shows the interference or influence of Chinese. Chinglish may be grammatically right, but the choice of words or phrases and the manner of expressions do not conform to standard English usage. 
Some scholars point out that “college English writing should be in essence a remedial course”(Yun shiyun, 1990); “Error Analysis (EA) could help to identify the learning process and find out how learner’s L2 proficiency developed” (Ellis, 1998). For the purpose of EA, a survey was conducted from September, 1998 to the middle of June, 2000. 182 non-English majors from 6 classes in Anhui University were involved. They came from different parts of the country and were at different English levels. Generally speaking, the problems in their writing can be categorized into two types: Linguistic and Nonlinguistic (see Figure 2.1).
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                       Figure 2.1

The survey also shows that, in the first term, nearly 66 percent of freshmen made serious linguistic errors in their writing, and about 62 percent of them made non-linguistic failures. However, with the passing of time, linguistic errors and non-linguistic failures decline at different speed (see Figure 2.2). This indicates that linguistic training has been attached more importance to than the non-linguistic teaching. 
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                       Figure 2.2

2.1 Linguistic problems: Lexical inefficiency and syntactical incompetence

2.1.1 Lexical inefficiency

    Lexical inefficiency often occurs in three cases:
First, lexical inefficiency appears in the form of redundancy, which arises when students fail to understand the exact meaning of an English word. 

In the acquisition of English words and phrases, many students refer to its Chinese meanings, therefore, the use of words in their writing often shows influences of their native language——Chinese. Some influences probably have a universal basis. Take following sentences for example:

a. He stayed at his friend’s home, at first he was welcome, but later things changed.

b. Since the boy is growing up quickly, this suit now becomes too small for the boy.

The two sentences are grammatically correct, but they are redundant and not idiomatic. Native speakers might say this way:

a. He overstayed his welcome 

b. The boy has outgrown this suit 
Chinese students write in English but think in Chinese way. That is why they fail to use the verbs “overstay” and “outgrow” in the above expressions. This Chinese thought pattern might be better sensed in the following sentence.

a .In my childhood, when 1 did something wrong, my mother never hit me.

b. The old man made a living by Catching fish. 
c. I can’t afford to buy a car for the time being. 

d. My mother has gone to the shops to buy things.
Second, lexical inefficiency may occur when students are not aware that Chinese is a verb-abundant language, while English is a preposition-and-noun-oriented one. 

Verbs are relatively less used in English than in Chinese. Chinese verbs can be put in constant use in a chronological order, without any change in form or tense. In English, however, one sentence, no matter how long or complex, permits only one predicate verb except the verbs in parallel. Most students are theoretically aware of the rule, but in real writing, usage of Chinese verbs often struggles to survive and causes grammatical mistakes. For examples:

a. They prefer to stay at home watch TV, because think go to the movie will cost a lot of money.

b. Take a part-time job can provide college students experience as well as money.

c. There are many people take part in sports now.
Some students, with Chinese thought pattern, like to assemble verbs in their English writings, which often produces Chinglish.

a. Childhood is the most valuable golden age that makes people find hard to forget.

b. Many parents are worried that without TV, their children would like them to play with them.
To avoid the Chinglish of verb assembling, students may be advised to do the following substitution for verbs:

1) Substitution of nouns for verbs:

Many parents are worried that without TV, their children would like them to be their entertainers

许多家长担心，如没有电视，他们的孩子会要他们和他们一起玩。

2.) Substitution of adjectives for verbs:

But some suggested lower government spending, higher wages for teachers and better their working conditions

有人建议降低政府开支，提高教师工资，改善他们的工作条件。

3.) Substitution of prepositional phrase for verbs:

Dad was at work, my sister was away, and mother wouldn’t be home from her new job for an hour.

爹上班去了，妹出门了，妈刚找到工作，还得过一个小时才下班。

Third, unnecessary repetition also brings about errors of lexical inefficiency.

Chinese is, for the most part, a logically compact language, while English is strictly compact in its structure. Unnecessary repetition is an enemy of good written English. English verbs and nouns seldom repeat themselves in the same sentence. That is why conjunctions, pronouns and other substitutions or introductory words are most frequently used in English than in Chinese.

a. Fish must stay in water, If they don’t stay in water, they will die. (cf. or)

b. His sick illness is much better, he is out of danger. (cf. he)

c. He gave many reasons for his failure, but the reasons he gave did not convince people. (cf. but none of them was convincing)

2.1.2 Syntactical Incompetence

Syntactical Incompetence mainly takes three forms in students’ writing;
First, failure to use inanimate subjects to achieve vividness and expressiveness 

Language needs variety to be expressive. Animate subjects are often required before predicates of action both in spoken and written Chinese. However, inanimate subjects of abstract ideas are frequently used before notional verbs of concrete action for the sake of brevity and vividness. Failure to observe this linguistic phenomenon often leads to tasteless, monotonous English sentences. Compare the following pairs of sentences in which sentence a. is picked from students’ writing:

1) a. She is very anxious and her heart broke.

b. Anxiety tore her into pieces.

2) a. She was so jealous that she became desperate.

b. Jealousy drove her desperate.

3) a. Because the cost of penicillin was reduced, people all over the world were able to use it in treating many infections.

b. The reduced cost made possible the worldwide use of penicillin in treating many infections.

It is evident that sentence b. in the four pairs above is far more expressive and idiomatic than sentence a..

Second, failure to use passive voice in English writing when necessary  

Examine Sentence a. by students and compare it to sentence b.

1) a. People generally consider that it is not advisable to act that way.

b. It is generally considered not advisable to act that way.

2) a. We should make people understand that this kind of external intervention goes against international law.

b. Let it be understood that this kind of external interventional goes against international law.

Sentence b in the above pairs is much more natural and idiomatic. The fact is that the passive form is rarely used in Chinese, while it plays a very important role in English.

Third, failure to use comparative degree of English adjectives and adverbs to achieve brevity

        Ideas that are not expressed in the comparative degree in Chinese can be very idiomatically conveyed in the comparative form in English. Clever use of the comparative undoubtedly enhances the effectiveness of students’ writing. A comparison of sentence a. (by students) with sentence b. may illustrate this point.

1) a. He had so much money that he would not be able to spend it in his lifetime.

b. He had more money than he could possibly spend in his lifetime.

2) a. I have read your articles but I didn’t think you could be so young.

b. I read your article and expected to meet an older man.

2.2. Non-Linguistic Failures: Discourse Failures and Cross-cultural Failures 

2.2.1 Discourse failures

   Traditional approaches to writing teaching are often grammar-focused, which attach little attention to discourse features. There are many differences at discourse level between English and Chinese writing, which can be discussed from following aspects: 

1) Topic sentence 

    In English writing, “good paragraphs always (or usually) contain identifiable topic sentences which always (or usually) occur toward the beginning of the paragraphs” (stern, 1981). A well-conceived and well-constructed paragraph is a unit, and often this unity is indicated by a key sentence---what is called the topic sentence. The topic sentence states the central thought which the rest of the paragraph develops. We can think of the topic sentence as a backbone, or a spine, which supports the body of the paragraph and around which the rest of the structure is formed (Brooks, 1979). So a well-developed paragraph is a composition in miniature as demonstrated in Figure 2.3.


                        Figure 2.3     

2.) Thought pattern 

Typical thought pattern in English writing is known as deductive approach, putting a point of view at the beginning of a piece of writing with supporting evidence following. The structural pattern is in linear form as shown in Figure 2.4.



                            Figure 2.4

While traditional Chinese thought pattern is known as inductive approach in which facts come before conclusion. The thought pattern develops in the Because-Therefore structure. Under the guiding of such a thought pattern, Chinese students tend to suggest or be indirect in their writing. They use rhetorical questions, analogies and anecdotes to reveal intention. Their writings often take the form of spiraling structure.

             Because...    therefore...

               Because...    therefore   ...    

                          ...

                          ...

                          ...       

                       Therefore

Take the following paragraph for example:

There are some advantages in taking a part-time job for a college student. As college students, we have much to learn. Maybe everything around us seems alien to us. If we want to be successful and achieve our goal, we must make efforts. And taking part-time jobs can offer us opportunities to contact with society. It can teach us how to deal with practical problems and how to get along with people. Besides through work we can earn a little money. With it we can buy what we like and depend less on our parents.

The theme of the paragraph is about advantages of college students’ taking part-time jobs, but the following several sentences have little to do with the theme. After that the student comes to the topic again, and begins to talk about the advantages. This is a typical paragraph in spiraling form. To change it into the linear form, the student should leave out the sentences irrelevant to the topic, or make a change this way:

In a sense, we college students live in an isolated academic world. Things in the real world seems alien to us. If we want to be useful when we enter society upon graduation, learning should not be confined to the classroom. Taking a part-time job is another kind of learning.

3.) Unity

It is necessary to stress here that an English paragraph does not end until everything that the writer has to say about the topic sentence has been said; the fact that an English paragraph constitutes a separate unit of thought is its most important quality. In composing a paragraph a writer discusses only one topic or one aspect of a topic. This characteristic of a paragraph is known as unity, or singleness of purpose.” (Banden, 1978). Many students violate the rule in their writings. There might be a topic sentence at the beginning of a paragraph, then, drift away from the topic, and even unintentionally brings a new topic in a paragraph. Again take a student’s writing for example:

To a Chinese, English is not easy to learn. We do not live in an English-speaking country, so have no chance to be exposed to English. We learn a new word, but we seldom have opportunities to practice it in real life. Practice is most important. Practice makes perfect whether we learn to swim or to play piano. As we have few opportunities. I must find them on campus to practice my oral and written English.

The topic sentence in the above paragraph can be easily found: “English is not so easy to learn”. The next two sentences are about the topic, but the fourth sentence brings a new topic: the importance of practice, and the last sentence comes back to the original topic. Obviously the paragraph violates the role of unity in English writing. Fortunately, the student realized the defeat and made some improvements. The final product of the paragraph is much better either in unity or in argument.

To a Chinese, English is not so easy to learn. As we do not live in an English-speaking country, we have no chance to be exposed to English. But nearly all language experts believe heavy exposure is an important factor to master a language. For example, to earn a new word and to memorize it we need to have more opportunities to practice it in real life. If we do not practice what we have learnt, how can we memorize it. That can explain the difficulty many Chinese students feel in learning English.

2.2.2 Cross-cultural Failure

When it comes to the term of “culture”, linguists have different concepts about it. There is a division of “Big culture” and “Small culture” (Bright, 1976)(see Figure 2.5).

                                          Language 

                         --Big culture---                                                                             

                                         Other cultural phenomena

            Culture

--Small culture---Language

Figure 2.5

The conception of “Big culture” consists of all the shared products of human society. This means not only such material things as cities, schools, but also non-material things such as ideas, family pattern, and languages. Putting it simply, culture refers to the entire way of life of a society. Language is a part of culture and plays a very important role in it. Some social scientists consider it the keystone of culture. Without language, they maintain, culture would not be possible. On the other hand, language is influenced and shaped by culture, and it reflects culture. In the broadest sense, language is the symbolic representation of a people, and it comprises their historical and cultural backgrounds as well as their approach to life and their ways of living and thinking. The reason why culture can be passed down from individual to individual, group to group, and generation to generation is that language serves as a medium and vehicle. It’s our symbol-making ability that enables us to learn our culture and transmit it from generation to generation. The two interact; the understanding of one requires understanding of the other. Social scientists tell us that culture differs from one another, that each culture is unique. As cultures are diverse, so languages are diverse. It’s only natural that with difference in cultures and differences in languages, difficulties often arise in communication between culture and across cultures. Understanding is not always easy. So, learning a foreign language well means more than merely mastering the pronunciation, grammar, words and idioms. It involves learning to see the world as native speakers do, learning the ways in which their language reflects the ideas, customs, and behavior of their society, and learning to understand their “language of the mind”. Learning a language, in fact, is inseparable from learning its culture.

Quite a number of language teachers take it for granted that English teaching is just to teach linguistic knowledge only. What they usually do in class is to help their students learn the rules of pronunciation and intonation, the rules of grammar and so on. They make little efforts to explain cultural background of the language. As a result, many students find their English classes dull and boring. Writing is taught just as a mechanic practice of words and grammatical rules. For the non-English majors, culture, as a set of traits, is by and large a neglected area. Neglecting teaching culture will inevitably result in cultural failures in writing. Generally speaking, these failures that appear in students’ writing can fit into four groups:

1) Sociolinguistical inappropriateness:

 The usual failures in this category have something to do with the ways of greeting and addressing people. For example, some students, in their writing, use the family names of foreigners directly without any titles before them, just as they call the name of their Chinese friends. Likewise, some college students address themselves “intellectuals” in their writings, thinking that the word “intellectual” is identical to the Chinese term “知识分子”.  In fact, there are important differences in what “知识分子”and intellectual mean in their respective cultures. In China, the term知识分子generally includes college teachers, college students, and such people who have had a college education. In many Chinese rural areas, even middle school students are considered “知识分子”. In the U.S and Europe, however, intellectuals include only people of high academic status such as college professors, but not ordinary college students. So the term covers a much smaller range of people. There are other differences as well, including the fact that intellectual is not always a complimentary term in the U.S. It is sometimes used in a derogatory sense, with a meaning somewhat-like臭老九 that was in common use during the Chinese Cultural Revolution. 

2) Cultural unacceptability: 

This ranges from giving advice to the use of self-deprecation strategy in expressing modesty. A kind of cultural failure that students often make in their writings is the excessive giving of advice. Readers are forever in the place of being told what to do, when to do and how to do. The foreign readers may feel annoyed and even insulted by the writers’ disregard of their own power of intelligence. Another kind of cultural failure is in the habit of expressing modesty. For example, after offering an opinion in their writing, students often end their argument with self-deprecation by using phrases like “humble opinion”, “personal view”, ‘limited perception” and so on. According to Chinese traditional values, being modest is showing respect to others, so many Chinese students follow this cultural value in their writing. To western readers, it is culturally unacceptable.

3) Conflict of different value systems. 

Different culture may have different value systems. Take the concept of “privacy” as an example, what is regarded as “privacy” in the west is not often thought of as such in China. Topics about one’s age, salary or the price of an item are perfectly acceptable in Chinese culture, but are not in western culture. So many students may innocently invade other’s privacy in their writings.

4) Over simplification or over generalization: 

This affects students’ understanding of the west in general and western culture in particular. Some students may have a lot of stereotyped misconceptions about other societies for various reasons. For example, some of them may hold the opinion that westerners do not care much for their children, or western people are very aggressive. 

This tendency of over simplification or over generalization may have a very negative influence on students’ writing. Bearing the misunderstanding in mind, students can hardly give impartial views or make a correct judgment on a topic. Some cultural failures are obvious and can be put right fairly easily, while those that have to do with values, beliefs and concepts require a great deal of work over a period of time. It is believed that cultural failures might be worse than linguistic errors and tend to create misunderstandings. So in college writing teaching, it is far from being enough for a teacher to teach merely linguistic knowledge, it is also an urgent task for them to reinforce students’ awareness of culture traits and help them to reduce cultural failures in their writing. 

Chapter III       Problem   Analysis 

The analysis of students’ writing competence in previous chapter indicates that students’ writing ability is lagging slightly behind compared with other language skills. Many reasons are responsible for the situation. Specifically, there are mainly three problems that deserve our special attention.

3.1  Lack of enough writing practice

3.1.1 The teaching of writing in middle school.

First-year students may have a fairly good reading ability, but most of them are weaker in writing. Students are not to blame for this situation because much more emphasis is laid on the teaching of reading skills in middle schools, and writing is not highly required. We may study the present syllabus for the English teaching in middle school:

	
	Grade
	Teaching   aim

	Junior
	1
	Ability to dictate simple words or phrases

	
	2
	Ability to dictate easy materials (50-80 words in ten minutes) easier than the texts



	
	3
	Ability to dictate easy materials (80 words or so in ten minutes); Ability to make sentences with learnt words or phrases



	Senior
	1
	Ability to dictate easy materials (80-100 words or so in ten minutes); make oral or written sentences



	
	2
	Ability to dictate easy materials (100 words or so in ten minutes), to make oral or written sentences; ability to write 50 to 80-word paragraphs with no serious grammatical errors.



	
	3
	Ability to dictate easy materials (100-120 words in ten minutes), to make oral or written sentences; Ability to write 100-word paragraphs with few grammatical errors.




                       Table 3.1

      (From History of Foreign Languages Education by Fu Ke)

From the syllabus, we can find that in junior middle school, students are only required to be able to dictate something. It’s from senior middle school that students begin to learn writing by sentence making. In fact, there is no creative writing teaching in middle school. The syllables may have its own excuses for such a design because English beginners are not supposed to be able to write well without certain amount of vocabulary and a good command of grammatical rules. So the syllabus for middle school English teaching focuses on the input of the language.

3.1.2 The teaching of writing at college.

College English teaching is by no means a spoon-feeding process. College students have been mentally mature. They have their own independent thinking and need to express themselves through creative writing. The requirement of writing for college students is much higher than that for middle school students. We may have a look at the 1984’s syllabus for Non-English majors; the writing requirement for each band is as follows:

	Band
	Periods
	Teaching  Aim

	1
	60-70
	Ability to make simple sentences with no serious grammatical errors.

	2
	60-70
	Ability to write a short simple passage with learnt words and grammar

	3
	60-70
	Ability to write a short passage of 80 words in half an hour, roughly exact in meaning with few serious grammatical errors only.

	4
	60-70
	Ability to write a short passage of 90 words on a given topic in half an hour, roughly exact in meaning with no serious grammatical errors.

	5
	60-70
	Ability to write a short passage or letter of 100 words in half an hour using learnt writing techniques, roughly exact in meaning with no serious grammatical mistakes.

	6
	60-70
	Using learnt writing techniques to write a passage or summary of over 100 words in half an hour, roughly exact in meaning with no serious grammatical errors.


                Table 3.2

(From History of Foreign Languages Education by Fu Ke)

As an important productive skill, writing is theoretically attached much importance to in college English teaching. But it is quite different in practice. For non-English majors, writing is only a part of intensive reading course at most colleges in China. We have every reason to assume that some teachers and students may develop a wrong conception about writing course. Although many students do write, or are asked to write a lot, what they need is well-guided serious writing. So after many years of unguided writing practice, their writing ability is still lagging behind in comparison with other language skills. They still feel confronted with many different difficulties every time when they are required to make creative writing.

3.2  Deficiency in cross-cultural knowledge.

To write idiomatic English, learners have to get entry into its culture. The reason is obvious as mentioned before. Language has at least two rule systems: one is the structural system that consists of phonology, morphology and syntax; the other is the use system that is closely bound up with social behavior and social situation, and determines whether language is used appropriately or inappropriately. The course of writing includes both the two systems. Therefore, writing teachers should not only give students knowledge about the language of English, but also extend beyond linguistic knowledge such as vocabulary and grammar. The following two reasons are mainly attributable to many cross-cultural failures:

1) No sense of cultural differences  

Cross-cultural failures are quite ordinary in students’ writing, because many students are not well informed of, nor are they sensitive to cultural differences that are different from their own cultural standard or value orientations. For example, a student from a poor family expresses his ambition in a composition this way:

Poverty in my youth is a very precious experience to me. It makes me realize that I have to work harder than others. I firmly believe that I am not a worm but a dragon, so I never doubt my success in the future.

Here the student compared himself to a dragon because in the dynastic times in China, the traditional symbol of royalty is the “dragon”. It stands for the king or the supreme power. As an auspicious creature that supposedly brings good luck, the word “dragon” gives rise to the saying “望子成龙” -----longing to see one’s son become a dragon; That is to be successful. To westerners, however, the dragon is often a symbol of evil, a fierce monster that destroys, and therefore must be destroyed. Several stories of saints or heroes deal with struggles against the monsters, which in most case are slain in the end. The most notable perhaps is the story of Beowulf, Anglo-Saxon epic around the year of 700 A.D. telling how the hero Beowulf defeats a monster called Grendel, but is eventually killed in slaying a dragon. So to English-speaking people, the word “dragon” does not carry the same association as it does to Chinese. Lacking of relevant knowledge, the student has made a cross-cultural mistake that is serious enough to cause misunderstanding of English-speaking people.

Considering the students’ inadequate knowledge in cross-cultural areas, we feel that there is a great need to reinforce education in this aspect. Practically, the education can provide information and facts about cultural variations and fully actualize intercultural learning on a systematic and scientific basis. Theoretically, it can provide necessary conceptual tools with which learners not only can better understand their encounters and consciously make efforts to minimize cultural failures.

   2) False conception about good English writings

     Some students may have a false conception about what is a good writing. Lacking of the knowledge about the evaluation standards in English writing, some students may develop some undesirable writing habits that lead to cross-cultural failures. 

First, Chinese students tend to use too many adjectives sometimes indiscriminately, in their narration or description. Their writings often seem to be a bit more ornate, or “flowery”. The following passage from a students’ composition is typical of this kind of faulty writing in English.

I walked joyfully on my way to school, colorful flowers are blooming along the straight path. How fragrant they smelled. Beautiful birds were singing in the trees, as if greeting me with their attractive voice. My heart was beaming with happiness.

Adjectives are undoubtedly necessary for a good writing. They are like paints that brighten and bring scenes and events to life. But if not used with care, they can have the opposite effect----quickly kill interest and produce boredom.
    The student tries to dress up his writing by resorting to a host of adjectives and adverbs. Some modifiers are indiscriminately used such as “colorful flowers” and “beautiful birds”; some may have been carefully chosen. But the effect in the writing is unsatisfactory. A study of English writing will show that good writers are often those who choose their words with precision.

Second, many students like using set phrases and expressions over and over again, many of them are called “clichés” in English. For example:

He slept like a log and woke up at the crack of dawn, fresh as a daisy.

   The fault in this description is not that the sentence isn’t vivid, but that it contains three clichés: sleep like a log, at the crack of dawn and fresh as a daisy. Chinese writing gives its approval to well-chosen “four-character” expressions, but English writing looks on them differently. English writing discourages what are called “clichés”. So the sentence above would be frowned on as an example of poor writing.

And last, in persuasive writing such as argumentative essays, our students often use fiery language such as “We must, we should, it’s wrong to, it’s absurd, cannot be denied”, etc. Considerable stress is laid on making writers’ stand clear. In contrast, the tone in English writing of the type is usually restrained, and the language is generally moderate. Good English persuasive writing usually presents the facts convincingly, without the writer stating specifically the conclusion he would like to have the reader draw. At most, the conclusion should be stated briefly, for English-speaking people do not like “to be sold an idea”, they often shy away from “being told what to think”. This difference in persuasive writing is an important one. Chinese students might be adjusted to avoid the suspicion that the writer does not have a strong confidence and must resort to foreign language, rather than rely on facts and reasoning.

3.3. Evaluation of current Methodology

In college English teaching practice in China, reading is given official priority among the language skills, while writing is often overlooked owing to various reasons. We have mentioned in pervious parts the limitation of English class time, the shortsighted view of some teachers and students that writing is not indispensable since most students will not have to write in English a lot in their future work. A characteristic teaching of writing proceeds this way: The teacher first of all “teaches” students some “skills” of “techniques” for composing, and then assigns a topic for them to write with after class. He corrects grammatical errors in their writing and offers a grade, occasionally some superficial comments. The teaching of writing is in a sense more form-centered, and little attention is given to most important considerations such as purpose of writing, its audience and the process of writing. This practice seriously hinders the development of writing competence. In the long run it frustrates both English teachers and the vast English learners. So more and more teachers begin to make some improvements about our traditional writing teaching, and some of them are becoming increasingly convinced that new and better teaching approaches would greatly enhance college writing course.

 We may first of all have a look at some widely-used teaching approaches. The most traditional approach to the writing teaching is the Product Approach as mentioned above, then come the Process Approach and the Task Approach. The following part will make a close study of them one by one.

3.3.1 The Product Approach 

3.3.1.1 Definition and Application

Traditionally the focus of writing teaching has been on the production of appropriate kinds of written text. Writing techniques typically focus initially on the level of the sentence, moving on to practice larger units of discourse. In other words, the ultimate goal of writing teaching is aimed at guiding students to produce various kinds of texts. This is referred to as the Product Approach to the teaching of writing. According to this approach, all primary organizing principles of classroom techniques and activities are derived from an analysis of the end-product of the writing process, namely, the structure of written texts. The Product Approach to the teaching of writing generally involves some of the following features (Harmer, 1998):

1) Learners are supposed to have already mastered some basic writing skills. When they are to perform the task of writing, they are able to take advantage of these skills to fulfill the task.

2) Learners are guided to reorganize the different kinds of rhetorical patterns used in particular kinds of writing (difference between descriptive, narrative, expository and persuasive writing; formats used to present information in an essay on report; different ways of organizing information in paragraphs)

3) These rhetorical patterns and compositions serve as models for different kinds of writing.

4) Correct sentence structure is an essential component of writing; grammatical skills receive a considerable emphasis.

5) Errors in writing are avoided by providing learners with models to follow or by guiding and controlling what learners write to prevent them from making errors.

The Product Approach to the teaching of writing reflects the principles of Behaviorists Learning theory. According to this theory, language learning is like any other kind of learning in that it involves habit formation. Habits are formed when learners respond to stimuli in the environments and subsequently have their responses reinforced so that they are remembered. This habit is a stimulus-response connection (Ellis, 1997). The Product Approach thinks that writing is a process in which teachers offer stimuli and students respond to the stimuli from the teachers, for example, three kinds of writing are identified by some teachers: narrative, descriptions, comparisons and recommendations. Examples of different writing products within these categories are presented, and techniques discussed to enable students to produce similar types of writing while making as few errors as possible in the process. Techniques used in the Product Approach begin with controlled writing exercises, and gradually move towards free writing once the learner has memorized the underlying models he is intended to follow. Teaching procedures of this approach may include:

1) Familiarization.   Teachers select a sample essay for the analysis in class, focusing on the rhetorical and structural patterns. Through this step students may get acquainted with rhetorical and linguistic of the sample.

2) Controlled writing.    Students are required to do some practice on some sentence patterns and further to do paragraph writing.

3) Guided writing.    In this step students are expected to write an essay of their own on a given topic by imitating the sample, and then present their writings to teachers for correction.

4) Free writing.    On the basis of the previous steps, students are supposed to be able to make their creative writing to meet to needs of real life.

The key part of the Product Approach is free writing that demands first of all correct grammatical forms. So this approach focuses much attention on grammar teaching, and has little to distinguish it from teaching grammar in context. Taylor discusses the approach and notes:

Training in free composition should begin at the sentence level. Before a teacher can expect to be able to teach basic paragraph structure, including topic sentence, supporting statements, and conclusions, the students must be able to write a sentence … students should receive practice in sentence writing. This kind of training could entail written grammar exercise of various kinds. For example, the teacher could use a form of pattern practice in written form, having the students write their answers. These exercises could involve simple grammatical substitutions or making changes in sentences, such as tense or number. Alternatively, the teacher could provide an exercise in which the students answer questions on paper. The essential point to bear in mind at this level of composition training is that the students should make answer of what a sentence is, what it looks like on paper, and how to write one. (Taylor, 1976)

The hardest part of the Product Approach is how to evaluate the product. It concerns correction and evaluation. Most teachers judge a composition from three aspects, that is, content, organization, and language, among which content comes first, for readers in general are more interested in what the writer has to say than how he or she says it. But it does not mean organization and language are not important. Poor organization invariably spoils a composition because the confused reader may well miss the point the writer is trying to make. Whereas good organization always helps to make one’s writing more appealing and convincing. As for language, many teachers place accuracy in the first place, then appropriateness. Accuracy here means that students should avoid mistakes in spelling, agreement, basic sentence structures, voice tense and the like. The appropriateness is a higher layer of language competence that rests on accuracy. In the evaluation of students’ writing, some principles are universally accepted. 

1) Taking care not to over-correct lest it would kill students’ interest and shake their confidence in writing.

2) Asking or encouraging students to correct as many of their mistakes as possible, giving them the necessary help or suggestions, because it is believed that if teachers persevere in having students correct their own mistakes, they may gradually learn to be more careful and save themselves the trouble of rewriting afterwards.

3) Being ready to comment on the merits of students’ written work, believing nothing can stimulate students to work harder than letting them see their own progress.

To sum up, the overall emphasis in the Product Approach is clearly on the finished product. Teaching techniques and activities are generally aimed at highlighting the rhetorical organization required for the task, at qualities of coherence, logic, paragraph organization, style, technique, and the other aspects of good compositions. From this perspective, as a learner’s writing proficiency develops, the learner develops the capacity to handle more complex writing tasks, using a greater variety of metrical and discourse modes, and mastering more subtle and complex of paragraph and sentence organization.

3.3.1.2 Evaluation

In college writing teaching, the Product Approach takes a long-dominating place. Many teachers are still using it in their teaching practice because it has its own strengths. First, it attaches much importance to linguistic knowledge, and lays a solid linguistic foundation for students. Since the main objective of the approach is the practice of correct grammatical forms within the context of sentences, low-leveled students, the beginners would benefit a lot from the approach. Second, the Product Approach emphasizes the importance of imitation. It is believed that imitative writing will finally lead to creative writing. However, the weaknesses of the Product Approach are also evident:

1) It concentrates on the final products, especially its linguistic forms, rather than how writers write. The Product Approach is mainly responsible for discourse failures in student’s writing because much attention is directed to linguistic forms, and little guidance on discourse features. Students know little about how to brainstorm ideas and how to develop them. As a result, discourse failures in their writing are ordinary: lack of unity, typical Chinese thought pattern and so on.

2) The Product Approach fails to address the process writers make use of in producing different kinds of writing. If the goal in teaching writing is not merely to teach learners to produce different kinds of texts, but to develop fluent writers, it will be necessary to examine how people write, or some writing skills.

3.3.2 The Process Approach

3.3.2.1 Definition and Application

Different from the Product Approach, the Process Approach, as the name suggests, puts much emphasis on writing process, and holds the opinion that, what really matters or makes a difference in college English teaching is the help that teachers provide to guide students through writing.  Students themselves should learn from the writing process of the skilled writing. This is referred to the Process Approach to the teaching of writing. Though there is no widely accepted definition for the Process Approach, some common features are acknowledged (Harmer, 1998):

1) Focus on process of writing that leads to the final written product.

2) Help students to understand their own composing process.

3) Help them to build blueprint of strategies for prewriting, drafting and rewriting.

4) Give students time to write and rewrite.

5) Let students discover what they want to say as they write.

6) Give students feedback throughout the composing process (not just on the final product) to consider as they attempt to bring their expression closer and closer to intention.

7) Include individual conferences between teacher and student during the process of composition.

The Process Approach to the teaching of writing reflects the principles of communicative theory. This theory emphasizes the need to provide learners with real communicative experiences. So communicative language teaching is premised on the assumption that learners do not need to be taught grammar before they can communicate, but will acquire it naturally as part of the process of learning to communicate. In some versions of communicative language learning, then, there is no place at all for the direct teaching of grammar. Therefore according to this theory, writing is by nature for communication, not an individual activity. Typical Process Approach to the teaching of writing may include three procedures:

1) Rehearsing or prewriting 
This procedure involves finding a topic, finding ideas about the topic, thinking about the topic, letting ideas interact, develop and organize themselves, thinking about the audiences and the purpose of the writing task. At this stage, the writers may not be clear how many of the ideas and information will be used.

   2) Drafting

Drafting involves getting ideas onto paper in rough form. The writer sketches out an idea, examines it, follows it through for a while, perhaps letting it follow its own course for a while. What he has written serves to generate further ideas, plans and goals. So the process of writing creates its own meaning. The writer may also go back to the rehearing phase, constantly alternating between the rehearsing and drafting phases.

3) Revising  
Revises involves editing and rejecting on the basis of evaluating what has been written. Revising can occur at any time in the composing process. It can make up the deficiency of the writing and enable students to make constant improvements on their drafts.

From the procedures we can see that the Process Approach does not only pay attention to what students do while they are writing. It also attaches great importance to what the students do before they start writing and after they finish writing. Many students spend a lot of time trying to come up with a topic they would like to write about or that they think is interesting to the other students or the teacher. When they have decided on a topic, they try to rack their brain to come up with ideas that they can put on the paper. The process may take a long time and may not be so productive, so the Process Approach suggests that a group of students work together to brainstorm topics and ideas. It would be more productive because their thoughts can be inspired by each other’s ideas. The group does not necessarily write about the same topic, or they can write about the same topic, but from different points of view or focusing on different aspects. The stage of drafting in the Approach is basically an individual activity. Teachers or peers should not interrupt it frequently. In the stage of revising, the Approach suggests peer reading or group reading, discussion or rewriting. Peer reading is considered to be an effective way for students to learn from each other.

The key part in the approach is how to brainstorm ideas at the stage of prewriting. Brainstorming is an activity in which two or more students get together to discuss a given essay topic at the pre-writing. It is effective in bringing to the forefront of the mind all the information one knows about a certain topic. After assigning the topic, students are usually given five to ten minutes to write down as many things as they can relate to the topic without pausing. Students are often told not to worry about the details of the sentence structure or clarity, as no one will pay attention to their initial drafts. Then, students begin to discuss their drafts either with their partners or in groups. They are required to take brief notes during discussion. Finally, after the discussion they will have plenty of ideas for the topic. The Process Approach to the teaching of writing attaches much importance to the stage of prewriting. It makes use of brainstorming to assist students in organizing their points in writing class. First of all, since the aim of the activity is to create ideas, students will produce a great number of ideas in this way that could be used in next stage of drafting. What is more, through the group work in brainstorming, students feel it more stimulating than pondering over the topic alone. By discussion students may get to know different, even opposite opinions on a specific topic. Through exchanging opinions with one another, students’ opinions take shape. As an important technique in the Process Approach, brainstorming can make the writing class livelier and more enjoyable, thus helping to relieve the students’ anxieties when they face a new writing task. Cooperation among students also makes the writing class more supportive. And finally, brainstorming activity can help to develop students’ awareness of readers, and get students to know that writing is a writer-reader relationship. When they get together to discuss their drafts, they will be fully aware of the readers of their drafts.

3.3.2.2   Evaluation 
It is easy to find some advantages of the Process Approach:

1) One of the eye-catching strengths in the Process Approach is shown in its prewriting stage. It is believed that prewriting is a necessary and inseparable part for a good writing. The Approach designs many activities to help learner develop ideas and plans that serve as an initial stimulus and motivation for writing. These activities may lead to a summarizing session that prepares students for the next phase in the writing process, in which students review the ideas they have come up with and begin to focus on what they can use as a basic for writing.

2) The Process Approach adopts a variety of writing skills, which is another advantage of the approach. 

The weaknesses of the approach are just as obvious as the strengths:

1) The same process is applied to all types of writing and makes writing a mechanic process. Writing is a creative job, and creation should not be limited to any rigid frame.

2) The Process Approach doesn’t have enough linguistic guidance in order to guarantee a smooth writing. As one can see, the roles of teachers and students change when writing is viewed from a process perspective. Teachers are only facilitators who help students to develop effective composing strategies, students themselves have to assume most responsibility for monitoring and controlling their own writing, and linguistic input is to a certain degree neglected in the process of writing. The Process Approach might incur more linguistic errors in students’ writing compared with the Product Approach. The reason is obvious: Much importance is attached to the flow of writing process. Students mainly learn how to brainstorm, select and develop their ideas. Linguistic forms are often less considered in order to guarantee a smooth writing. As a result, students may produce tasteless, monotonous sentences. Again examine the examples previously cited: 

a. She is very anxious and her heart breaks.

b. She was so jealous that she became desperate.

Students are not guided to polish their language, and fail to use inanimate subjects in the above sentences. So, Chinglish seems inevitable, even ordinary in this case.

3.3.3 The Task-based Approach

3.3.3.1 Definition and Application

The Task-based Approach is to teach writing in task implementation. Students are expected to acquire the target language in a natural way and develop their communicative competence. It may arouse students’ interest in keeping improving their studying habits and finding out a learning method that fits them best. 

There are different conceptions about the term “task”. It may refer to an activity with definite aim, or in broader sense, any activity related to our social communication. According to Willis (1996), there are five principles for the Task-based Approach:

1) Present valuable and authentic materials about the language 

2) The use of the language

3) The task can help to motivate to use the language 

4) Give proper attention to some linguistic forms

5) Some linguistic forms should be paid special attention to

From the above principles, we can find the Task-based Approach puts much emphasis on the input and use of information, and reflection on the input and use. Based on the above teaching principles, Wills designs a teaching mode as follows:

1) Pre-task______________  ____________________________________

Introduction to topic and task__________________                   __

2) Task-cycle_             _____________________________________

__Task__  _____________________

__Planning______________________

__Report_______________________________________________________

3) language -focus _      ________________________________________

_ Analysis ______________________

__Practice_______________________

                     Table 3.3

The pre-task stage includes two steps: 1. Bring to the students the introduction to the task; 2. Present authentic materials for practice and remind students of some linguistic forms. The task-cycle stage includes three steps: 1. Task 2. Planning 3. Report.   The first step is the process of task implementation. Planning is a post-task activity and a preparatory stage for the next step of report. The report should be logic and accurate in language. The stage of language focus aims at making up deficiency if any. Most of the time the roles of teachers are only assistants responsible for giving suggestions.

In the Task-based Approach to the teaching of writing, the task varies with the different styles of writing. College English writing can be divided into four types, and each type has its own writing task.

1) Writing for reinforcement. Writing here is for the reinforcement of learnt phrases and words, for the correct use and memory of them. So students are often required to do much practice that focuses on grammar, not content.

2) Writing for training. The writing task here is mainly about paragraphing practice. Students are highly required of their language form, not only the choice of words, but also the cohesion of sentences. Teachers may design various types of tasks for students’ writing practice. For example, the rearranging of disordered sentence; identifying topic sentence and explaining the way the argument goes along and so on. Much attention in the training is paid to grammar and structure while little attention to context.

3) Writing for imitation. Following the given models and instructions, students are required to write a passage of their own by imitation. The imitative writing puts emphasis to the accuracy of the language and its rhetoric devices. The tasks of imitative writing are mainly to let student get acquainted with some writing skills and discourse features, and lay the foundation for independent writing later. Imitative writing is met for communicative purpose yet.

4) Writing for communication. As their English proficiency develops, students are expected to be able to write for real communicative purpose. Their writing are not only accuracy-based but content-based. The content is, in a sense, more important than the how, or the form. This is because writing is communication. One can write effectively only when one has something meaningful to say. The assignment to write a paragraph beginning with the sentence “A beach vacation is always relaxing” is only writing practice, the assignment to “write an advertisement for a beach resort and try to convince people to take a beach vacation” gives the task more meaningful. Therefore, with every task that teacher assigns their students, he had better take it into consideration how to make it as meaningful as possible for the student writers, enabling them to enjoy learning to write.

3.3.3.2    Evaluation

The Approach regards language learning as a process of natural acquisition. In the process of task implementation, learners can acquire the target language in a natural way. The approach believes that there are many similarities between L1 and L2 acquisitions: L1 learners use the linguistic universals (language Acquisitions Device) with which they are born to creatively construct the forms of their L1 on the basic of the input they receive. L2 learners can also naturally acquire the forms of the L2 by implementing some tasks. The Task-based Approach pays attention to students’ contribution, different styles of writing and genres, and designs writing tasks accordingly. Designers have to take many factors into account such as code complexity, cognition complexity communication pressure and so on. If the task were overly easy for the learners, they would feel bored with it. If too difficult, learners might lose their confidence in writing. While the Process Approach gives few reliable methods to design the writing task, and many teachers feel it a great difficulty to design a good task for students since they all agree that the design of the task has a great influence on the class performance.

 The Tasked-based Approach advocates authentic writing through students’ participation in task elicitation, but it fails to give detailed instructions for the implementation of the tasks, many questions remain to be answered. For example, what stage in writing process should be emphasized, what writing skills had better be adopted for the implementation of the task and so on. The task-cycle in the Tasked-based Approach is quite similar to the free-writing stage in the Product Approach, students are often inadequately supported in their actual writing process. In other words, the Tasked-based Approach does not give a clear description of the writing process in the implementation of writing tasks. Compared with the Process Approach, the Tasked-based Approach offers less help to guide a successful and efficient writing process.  

 Chapter IV  An Integrated Approach: the Process-Task Approach to the Teaching of English Writing 

4.1 Introduction

The evaluation in previous part presents a comparison of the advantages and disadvantages of some teaching approaches. The challenge is how to make full use of the advantages, and offset the disadvantages in teaching practice. Adherence to any single methodology can hardly meet the needs of all students because they are different in a variety of ways: different language aptitudes, different learning strategies. If we can accept the concept of variation in the nature of language and learners’ differences, we might be better prepared to make some changes or improvement toward eclecticism----picking and choosing some procedures from one methodology, some techniques from another, and some exercise formats from yet another. This eclectic approach has gained support of many teachers who have benefited a lot from it in their day-to-day teaching practice. In the teaching of college English writing, there exists a wide range of alternatives, both in teaching methods and in writing tasks. Some teaching approaches focus on linguistic training, others emphasize the importance of writing process such as the stage of pre-writing, and still some others show advantages in the writing task elicitation. Years of analyses in teaching practice prove it more efficient if the Process Approach is integrated with the Task-based Approach. We may call it Process-Task Approach.

4.2   Application

Roughly speaking, class teaching in the Process-Task Approach can be divided into two parts:

First, the introduction to the writing process   It includes different stages in writing, the detailed steps to take in each stage, the questions we need to ask ourselves, and advice on how to accomplish the writing process effectively. The process of writing is expressed both in the form of listing ideas as well as in the form of diagrams. After the introduction, students may have acquired a theoretical knowledge about the process of writing. 

Second, the applications of the theory into practice.  Design a writing task with students. The aim of the task is to provide an authentic writing necessity, a speaker with some information to convey, a listener who requires that information, and an awareness that an information gap exists. 

In the design of writing tasks, students’ expectations have to be carefully considered. Many students are accustomed to an educational setting in which teachers overtly control the activities of the group in a relatively formal manner, emphasizing the memorization of grammatical rules and vocabulary through mechanic procedures. Students themselves maintain a passive and subordinate role. If students from such a background are suddenly thrust into a much more informal setting in which teachers assume a less authoritarian role, they may respond with hostility and obtain little from the learning experience. So the writing task should be a compromise position in which both teachers and students can fulfill their expectations. 

The two parts can be integrated into a “loop input” teaching model (see Figure4.1): All the teaching activities are directed to or around the teaching aim. Each writing stage has its correspondent writing task to be implemented with different writing skills. A cycle of three writing stages brings the implementation of the general writing task and the achievement of the teaching aim. 





                                Figure 4.1

To make it clearer how the “loop input” model works in teaching practice, we suppose that the elicitation of the general writing task has finished through the cooperation of teachers and students, the writing task is an argumentative topic: “the advantages and disadvantages of having a telephone”. Then, according to the Process-Task Approach, detailed instructions should be offered to guarantee a successful and efficient implementation. Considering that the task aims to teach argumentative writing, the “loop input” would emphasize the pre-writing stage and offer much time for talking about the topic because, compared with the stage of drafting, thought development is much more important to the task of argumentative writing. Meanwhile, teachers should give some instructions about stylistic features of argumentative writing. So in the Process-Task Approach, students can obtain not only many instructions about writing process, but also sufficient knowledge about the writing task. As for the above topic, teaching practice may refer to Table 4.1: 

	No.
	Writing tasks 
	Writing process 
	Methodology 

	1
	You are expected to write a passage entitled “the advantages and disadvantages of having a telephone”, now discuss about the topic and make some notes 
	Pre-writing stage (brainstorming ideas)
	Group work under teachers’ direction 

	2
	The following is a list of ideas about the topic, pick out the ideas that you think are useful and discard any that you think are of little use to your writing 
	Pre-writing stage (organizing ideas)
	Group work,

individual  work 

	3
	Write a draft of your passage based on the ideas that you’ve decided to use. 
	Drafting/composing stages (first version)
	Individual work 

	4
	Revise the final version of your work, you can reorganize your work by shifting emphasis or changing the order of paragraphs 
	Revising stage (second version)
	Individual work 

	5
	Write the final version, you’re required to correct any errors in grammar, vocabulary, spelling, punctuation, and references 
	Editing stage (final version) 
	Individual work peer correction 


                    Table 4.1

In the Process-Task Approach to the teaching of writing, the “loop input” teaching model takes many forms in teaching practice. Even in the elicitation of writing tasks, we can also apply this teaching model. For example, we may emphasize the pre-writing stage through concrete writing tasks, which helps to elicit the authentic writing tasks. If going further, different teaching aims or specific writing skills can be set clear for these pre-tasks in different stages. For example, for the elicitation of descriptive writing tasks, students may first of all be guided to do imitative writing that also experiences a short cycle of pre-writing, drafting and even revising. The implementation of the imitative writing elicits students’ desire to conduct a creative writing. Then through the cooperation between teachers and students, an authentic writing task is set up and another cycle of writing process begins (see Table 4.2). 

	Number
	Aims 
	Writing tasks
	Writing skills 
	Writing process

	1
	Different ways of describing a place

(Step one)
	Read the three descriptions of a place, get familiar with the different writing styles
	Identify signal words or phrases
	Pre-writing (group work, individual presentation)

	2
	Describing a place with modifying words or phrases

(Step two)
	Selecting and knowing how to select appropriate adjectives for description
	1). Insert adjectives into its proper place which are taken from the three descriptions

2). Substitutions for these adjectives.
	Pre-writing (pair work, individual work)

	3
	Imitative writing

(Step three)
	Writing another description for the same place
	1)Reorganizing information based on the three description

2). Using some words or phrases of the three desertions
	Drafting (individual work)

	4
	Creative writing

(Elicitation)
	Write a passage of your own to describe another place
	Brainstorming,

Rearranging
	Prewriting and drafting (group work, individual work)

	5
	Improvements
	Make any necessary changes for improvement
	1). Identifying errors

2). Giving comments
	Revising (peer correction)

	6
	Improvements
	1). Get feedbacks

2) Produce final version
	Teachers’ directions and rewriting
	Revising (final version)


                          Table 4.2

  To test the effectiveness of the Product-Task Approach, another experiment was made in Anhui University in September, 2000. Three classes were chosen as experimental classes. In Class one, we adopted Task-based Approach, and Class two, the Process Approach. In Class three, we applied the Process-Task Approach. After a year, we got different feedbacks from the three classes. (See Figure 4.2)    




                         Figure 4.2

  In Class three, 76 percent of students claimed their great interest in English writing, and the percentage ranks highest among the three classes. About 22 percent of students in Class three still made some non-linguistic failures, but the percentage is much lower than that in the other two classes. Students in Class two made more linguistic errors than the other two classes, which may indicate that the Process Approach offers insufficient linguistic input. The experiment also shows that, in the Process-Task Approach, students are motivated best in writing activities, and get actively involved in the elicitation and implementation of writing tasks. In writing processes, students can get sufficient support and instructions from teachers, so the writing tasks are better implemented in Class three than in Class one.

   We do not claim that the Process-Task Approach is best one in teaching English writing, but the experiment and teaching practice show that it does work efficiently in improving students’ writing competence. 

4.3   Theoretical basis 

The Process-Task Approach to the teaching of English writing is based on the theory of communicative language teaching. Communicative language teaching research regards language as a system for the expression of meaning. The primary units of language are not merely its grammatical and structure features, but categories of functional and communicative meaning as exemplified in discourses. So the communicative language teaching aims to make communicative competence the goal of language teaching. In terms of communicative competence, we may refer to Canale and Swain’s description (1980). 

  Grammatical competence   Ability to produce and understand correct syntactic, lexical, and phonological forms in a language

  Sociolinguisitic competence Ability to use a language appropriately in sociocultural contexts

Strategic competence       Ability to effectively transmit information to a listener, including the ability to use communication strategies to solve problems which arise in this process 

About how to develop learner’s communicative competence, there is a big controversy among linguists. According to Howatt (1984), there is a strong and a weak version of communicative language teaching. 

  There is, in a sense, a ‘strong’ version of the commutative approach and a ‘weak’ version. The weak version which has become more or less standard practice in the last ten years, stresses the importance of providing learners with opportunities to use their English for communicative purposes and, characteristically, attempts to integrate such activities into a wider program of language teaching … The ‘strong’ version of communicative teaching, on the other hand, advances the claim that language is acquired through communication, so that it is not merely a question of activating an existing but inert knowledge of the language, but of stimulating the development of the language system itself.

Directed by the versions of communicative theory, language teaching has many teaching models. In fact, the Process Approach and the Task-based Approach are also supported by the communicative theory, but they are different teaching practices, each having its own emphasis, advantages as well as disadvantages. How to exert the advantages and offset the disvantages is a question that many teachers are eager to get the answer. That is why this paper advocates an integration of different teaching approaches. In fact, the Process-Task Approach is more an integration of approaches than a single methodology, which grows out of the dissatisfaction with the deficiency of any single methodology. In teaching practice, the Process-Task Approach holds the view that college students are profoundly influenced by their past learning experiences, present concerns and future prospects. They are less interested in learning for learning’s sake than in learning to achieve some immediate or not too far distant life goals. So all the writing activities should be learner-centered, just as Brindley(1984)suggests:

 … one of the fundamental principles underlying the notion of permanent education is that education should develop in individuals the capacity to control their own destiny and that, therefore, the learner should be seen as being at the center of the educational process. For the teaching institution and the teacher, this means that instructional programmes should be centered around learners’ needs and that learners themselves should exercise their own responsibility in the choice of learning objectives, content and methods as well as in determining the means used to assess their performance. 
In the Process-Task Approach, the term “learner-centered” actually means that most class activities can be done using information that learners themselves bring to class. The learners themselves are mainly responsible for the information input, task elicitation and so on. “Learner-centered” is an important conception in the Process-Task Approach to the teaching of English writing; many teaching principles are based on it. We may examine some of these principles and see how they embody the conception of “learner-centered”. 

1) Exploring the potential of the learner 

Students have their own ideas, opinions, experience and areas of expertise. What they need from English writing class is how to express them. In the Process-Task Approach to the teaching of English writing, students enjoy more freedom and share more responsibility in class, learners can exert themselves to greatest extent in producing creative writing. 

2) Teaching through constant analysis.

As students carry out an activity, teachers can spot the gaps in their target language competence, and introduce remedial activities in subsequent teaching. In learner-centered teaching, therefore, analysis is a continually developing process in writing teaching. Teachers have to take many things into account: what students want to express; what writing skills can help most efficiently the implementation of the writing tasks; which stage in writing should be paid special attention to. The Process-Task Approach provides much flexibility and convenience for these analyses.

3) Emphasizing previous learning experience 

The Process-Task Approach offers an open-ended experience for a writing task. Learners themselves bear the responsibility for organizing the materials and choosing proper writing skills, so learners would try to cultivate their creativity and make full use of their prior learning experience. 

Different from other teaching approaches that all embody the communicative theory, the Process-Task Approaches shows many advantages in teaching practice, which will be discussed in following part.

4.4   Advantages

As an integrated approach, the Process-Task Approach effectively offsets the deficiency of single methodology and efficiently improves writing teaching.

4.4.1 Learners’ individual difference is sufficiently acknowledged and seriously considered. 

In writing class, teachers should give sufficient consideration to learners’ individual difference, such as learners’ age, personality, motivation and language aptitude. The Process-Task Approach to the teaching of English writing centers on students: inviting their participation, analyzing their needs, and putting much attention to their feedbacks. For example, in the elicitation of writing tasks, it takes many factors into consideration:

1) Confidence and Motivation 

Some tasks may require high levels of confidence, because some learners may be unmotivated to undertake certain kinds of tasks that do not appear to be personally relevant or interesting.

2) Prior learning experience

Some tasks may assume familiarity with particular ways of learning. So teachers often consider the question: Does the learner’s prior learning experience provide the necessary learning skills or strategies to carry out the task?

3) Linguistic knowledge 

Different types of tasks may require greater or less degrees of accuracy. The tasks that have a grammatical focus may assume a high level of linguistic knowledge on the part of the learner.

4) Complexity

This is a key point in the task elicitation. Teachers have to take many questions into consideration: how many steps are involved in the task? What cognitive demands does the task make on the leaner? How much information is the learner expected to process in performing the task? It seems reasonable to assume that learners move from being able to perform short, manageable tasks to longer and more complex ones.

5) Cultural knowledge or awareness

Some tasks demand a good deal of cultural knowledge. Unawareness of cultural traits may result in cultural failures.

 Students’ participation in the elicitation is necessary because, in certain areas, students’ knowledge is often considerably larger than ours. This requires us to respect them as learners, and see them as individuals other than “a class of students”, and to call upon their specialist knowledge in the elicitation of writing tasks. For example, students specializing in acoustics prove to be an invaluable source of information for the topic on noise pollution. Their expertise is available to be exploited, and they are only too eager to cooperate with teachers on the topic.

4.4.2 Linguistic teaching is integrated into cultural education

Writing in some teaching approaches is mere language training. In these approaches, cultural education is often regarded irrelevant or less important, which often results in many cultural failures in students’ writing. The Process-Task Approach advocates the integration of linguistic teaching with cultural education, therefore, effectively making up the deficiency. For example, if the writing tasks aim to help students avoid cultural failures of giving compliments in their writing, the class teaching in the Approach may proceed as follows:

Teaching aim: To help the learners recognize what counts as compliment in the target culture and to let them practice suing words of compliment.

Writing task: Giving compliment (topic).

Process: 

1) Pre-writing:

   To start the lesson, the teacher introduces the word ‘compliment’. Once the lexical meaning is clear, the teacher elicits from the learners’ group of adjectives, verbs and sentence patterns that are used in complimenting. The learners write one to three sentences that they feel can function as compliments. Then the whole class discusses the difference in cultural conventions, with a few examples illustrated on the blackboard. 

     2) Drafting. (Omitted)

     3) Revising. (Omitted)

Language: 

1) Adjectives, e.g. nice, great, delicious, fragrant, etc.

        2) Sentence patterns: I (really) enjoy/like/love + NP.

                         NP + is/looks (really) + ADJ.

                         How + ADJ.!

                         What + ADJ. +NP!

After the writing task, teachers may leave the topic for discussion after class:

Do you find any difference between British customs and your own in these aspects?

1) Ways of addressing and greeting others 

Responding to an unusual way of being addressed

Giving response to other’s greetings

2) Etiquette

Introducing each other 

Expressing politeness 

Responding to politeness

Complimenting others

Responding to compliments

3) Social activities

Inviting people

Being invited

Presenting gifts (What, where, to whom)

Receiving gifts (Ways of expressing appreciation)

Responding to hospitality

Asking for more as a guest

Being punctual

Saying farewells

4) Other language behaviors

Observing the convention on taboos

Quarrelling vs. restraining or tolerating

Being direct vs. indirect in refusing others.

Arguing vs. withdrawing

Asserting oneself vs. losing face

Writing in the Process-Task Approach is more than mere language training. It is an inseparable part of cultural education, and it bridges cultural gap and prevents cultural failures in students’ writing.

4.4.3 Cultivate students’ interest in writing and develop competent writers.

In the Process-Task Approach to the teaching of writing, students remain a dominant role under teachers’ guidance: They learn to write under teachers’ direction. Meanwhile, they play an active role in the whole process of writing, from the elicitation of writing task to peer correction. So they are learners as well as researchers, and this double identity helps to build confidence in their hearts, and develop real writers. They may feel that writing is not as hard as they thought, and become interested in writing. The approach actually forms a positive cycle in the learner’s writing experience, which can be reflected by Figure 4.3. 


                   Figure 4.3

Figure 4.3 shows that writing teaching should try to get students learn “what to write” and “how to write”, neglecting any part would lead to the cycle break. “Knowing what to write” brings authenticity to writing tasks. “Knowing how to write” develops students’ writing skills. The Process-Task Approach gets the two parts integrated in teaching practice, thus greatly enhancing English writing teaching.

Chapter V      Conclusion

There is an increasing awareness among teachers that students are motivated best to learn when they are active participants in the learning process, and the key to successful learning is the consciousness raising. Teachers should raise student’s consciousness as the center of learning and train them how to learn---to make them responsible for their own learning.

The other three approaches mentioned in this paper are not necessarily disadvantageous in certain areas. For example, the Product Approach shows advantages in the teaching of linguistic knowledge; the Process Approach and Task-based Approach also advocate communicative teaching. But as different teaching practices, each has its own emphasis, advantages; Meanwhile, they do have their own deficiencies. The Process-Task Approach to the teaching of writing is not as simple as a mechanic plus of the two teaching approaches, it is an integration that rests on communicative theory and embodies the conception of “learner-centered” in language teaching. It can offset the deficiencies and improve teaching efficiency. It provides practical methods to identify different aspects of students’ expectations through their participation in task elicitation; it provides teachers a means to define their own teaching aims by working out the needs of their students in relatively specific terms; and it provides students with all-round abilities through the integration. Students learn how to write as well as how to assume an autonomous study in the integrated approach.

In teaching practice, the Process-Task Approach works efficiently through the cooperation between teachers and students. Feedbacks from the students show that they have made improvements at least in these aspects:

1) They come to have a more realistic idea of what can be achieved in the writing course. Writing is not merely a linguistic training; it can develop one’s all-round ability. Learners have to do some researches into another culture, which helps to avoid non-linguistic errors in writing. They also have to learn to cooperate with others in class, which is extremely important in real life.

2) They develop a grater and sharper sensitivity to their roles in writing. They should get actively involved in class and assume much responsibility for themselves in writing course instead of passively accepting.

3) Widespread mismatches between teachers and students in writing can be clearly identified and resolved. Writing course is an area where there is the greatest potential for conflicts between teachers and students. The topic assigned by teachers may show little appeal to students, or vise versa. But in some teaching approaches, these conflicts would probably be ignored. In the Process-Task Approach, it is crucial that these conflicts be resolved through cooperation and negotiation between teachers and students.

As an innovative approach, the Process-Task Approach may invite some difficulties in practice, it places a great deal of responsibility on teachers and students to converse frequently and cooperate well with each other in writing class. It is firmly believed that, with joint efforts, the Process-Task Approach would make a great contribution to the improvement of English writing teaching.
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