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Abstract

This exploratory sudy examined the nature of Turkish students motivetion to
read. The objectives of the study were three fold: (1) to explore the mean leve of
Turkish dudents reading moativations, (2) to identify <sudents reading
frequencies, (3) to understand the relation between their reading motivations and
their reading frequencies. One hundred and fifty one Students completed the
Moativetions for Reading Quedtionnare (MRQ) and Reading Activity Inventory
(RAI) desgned to assess dimensons of students reading motivations and to
mesasure the amount and breadth of students' reading in and out of schoal.

It is accepted that motivation is one of the main causes of reading and
accordingly, the last severd years have seen research that investigates the nature
and role of motivation in the reading process. Much of this ressarch has been
dated and ingpired by Wigfidd and Guthrie, who together grounded motivation
reearch in a doman gpecific framework. Wigfiedd and his associates dso
edablished scientific research procedures and introduced standardized assessment
techniques to st high reading motivation research sandards and to bring
motivational components specific to the reading domain issue to the attention of

thefield.



Guthrie & Wigdfidd (1999), who defined reading motivation as "the
individud's gods and beiefs regarding reading” (p. 199), camed that what
influences reading engagement is different from wha influences engagement in
other fidds. It must be noted that Wigfidd and his associates Reading Motivation
Theory includes a generd dimenson that smilar motivationd factors such as
beliefs, vaues and gods dso influence reading engagement. However, the main
emphasisin their view is on the factors which are unique to the reading domain.

To assess gpecific dimensions of reading, Wigfied, Guthrie and McGough
(1996) developed a st of possble dimensons that could comprise reading
motivations. From their studies, they proposed three mgor learner factors that
affect reading comprehenson: (1) Individud’s bdliefs that they are competent and
efficacious a reading; (2) achievement vaues and gods, (3) socid reasons for
reading. Table 1 summarizes their agpects.

Tablel

Proposed Aspects of Reading M otivation

(1) Competence (2) Achievement (3) Socid

and Efficacy Bdiefs Vauesand Gods Aspects

Reading efficacy o Reading curiosity Socid reasons
Reading chdlenge é Reading involvement Reading compliance



Avoidance Importance

Competition
o
g Reading recognition
5 Reading for grades

The fird aspect of reading motivations is based on the efficacy belief
condructs, and dso includes the notion that reading is often something that
requires hard work to achieve. Within the fidd of motivation, sdf-efficacy has
been widely researched. Bandura (1986: 391) defined it as "peopl€'s judgment of
their capabilities to organize and execute courses of action required to atan
designated types of performances’. As to Reading chdlenge, it is the satisfaction
of magtering or assmilaing complex idess in text. The last dimenson in this
group is Avoidance, which refers to what children do not like about reading.
Beginning with research in the 1950s (McCldland, Atkinson, Clark, & Lowel,
1953), motivation researchers generdly assumed that avoidance motivation can
influence behavior in achievement <tings. In various theories of motivation,
avoidance is represented as test anxiety, fear of success, cost of success, or fear of
falure. Early research on achievement gods measured these avoidance tendencies
in terms of students work-avoidant gods, defined as a tendency to fed successful

when work is easy (Nichalls, Cheung, Lauer, & Patashnick, 1989).



The second st of dimensions is based on work on intrindc and extrinsc
moativation. Intringdc motivation refers to being motivated and curious enough  to
be engaged in an activity for its own sske (Deci & Ryan, 1985; Harter, 1981).
Intringc motivation is consdered to be highly sdf-determinant in the sense tha
the reason for reading is linked solely to the individud's postive fedings while
reading. The findings of some important sudies have led some researchers to
hypothesize that the intringc moativation described above is related to reading
involvement, reading curiosity, reading frequency and reading amount. Increased
intringc motivation has been related to greater interest in the reading materid,
higher reading peformance, higher amount (Wigfidd & Guthrie, 1997), higher
frequency, higher achievement in text-comprehenson tasks (Benware & Dedi,
1984; Gottfried, 1990) and higher sense of competence (Miller, Behrens, Greene
& Newman 1993). The dimendons based on intringc motivations are reading
curiogty, reading involvement and importance of reading. Reading curiosty is
the individud's desre to learn about a particular topic of interest. Reading
involvement is the enjoyment of expeiencing different kinds of literary or
informal texts. Importance of reading is the individud's vauing of different tasks
or activities.

Different dimensons of extringc motivaion ae ds  highlighted.
Extringc motivation refers to  efforts  directed toward obtaning externd

recognition, rewards, or incentives (Deci, Valerand, Pdletier , & Ryan, 1991).



Extrindc moativation reflects the fact that children do much of therr reading when
their reading performance is evaluated and compared to others performance. The
dimensons based on extringc motivaions include reading recognition, reading
for grades and reading competition. Reading recognition is the gratification in
recelving a tangible form of recognition for success in reading. Reading for
grades is the desre to be favorably evaluated by the teacher. Reading
competition is the desire to outperform others in reading.

The third dimengon is socid aspects of reading. Reading is often a socid
activity and often takes place in socid settings. The first of these aspects is socid
reasons for reading which refers to the process of sharing meanings gained from
reading with friends and family. The second is reading compliance tha is reading
because of an externa requirement. Wigfidd, Baker, FernandezFein, & Scher
(1996) note that with the exception of Wentzd's (1991) <udy in the generd

motivation literature, socid gods for achievement have not been discussed.

THE STUDY
Method
Resear ch Questions
Because prior research had not examined Turkish students  motivations
for reading, the firsd objective was smply to describe the rdative strength of

different motivations for reading in patidly Englistmedium high schools In this



priminay sudy, FL reading is regarded as more a reading than a language
problem. Based on the works “reading universals’ hypothesis (Goodman, 1973),
whereby “reading is reading’, the dudy focuses on dudents motivation for
reading in generd. Second objective was to describe the mean level of students
reading frequencies. The rdation between their reading motivations and  ther
reading frequencies was the third objective of the study.

Sinceit isadescriptive sudy, it must be viewed as a preliminary
investigation of the degree of motivation to read and its results cannot necessarily
be generdized. In addition, inferentid statistics are used to reach the
generdizations in the conclusion.

This study addresses the following research questions:

1. What isthe mean levd of students reading motivations?
2. What isthe mean levd of students reading frequencies?
3. What is the rdation between their reading motivations and ther reading

frequencies?

Participants
The participants consisted of 151 students enrolled in the 7", 8" and 9"
grade of an  Anatolian High School. There were 48 seventh (F=23, M=25), 55

gghth (F=29, M=26)and 48 ninth gradery(F=28, M=20); 80 of the students were



girls and 71 were boys. With few exceptions, participants were between the ages
of 12 and 15. Each student in the sample agreed to participate. All students are
EFL learners and spesk Turkish as ther first language. The subjects are an intact
group, encompassing al of the students in grades 7, 8 and 9. As to the sdection of
the school, Erzurum Anatolian High School was chosen because Anatolian High
Schools are sdective inditutions which were established to prepare students for
higher education programs which correspond to their interests, abilities and leve
of achievement; to provide more effective foreign language teaching; and to
ensure more efficient education through use of a foreign language as the medium
of indruction. The demand for places in Anatolian High Schools is high and
admisson is through a very competitive entrance examination. These schools
offer a four-year program (English preparatory program prior to the three-year
high school education) usng English as the language of indruction in cetan
subjects (such as science and mathematics). The sudents overdl success a

school isdirectly linked to their successin reading especidly in English.

I nstruments
Two ingruments were used in this sudy: the Motivations for Reading
Quedtionnaire (MRQ) and the Reading Activity Inventory (RAI). Students

completed the MRQ and RALI in the spring of the 1999-2000 school yesr.



The Motivations for

McGough, 1996) is a 54-item questionnaire which is designed

Reading Quedtionnaire (Wigfield, Guthrie, &

to asess 11

possble dimendgons of reading moativaions including reading efficacy, severd

intringc and extrindc motivations, socid aspects of reading, and the desre to

avoid reading.

Table?2

Sample ltemsfrom MRO

Dimension Number  Sample Item

Reeding Efficacy 4 | am agood reader

Reading Chdlenge 5 | like hard, chalenging books

Reading Curiosity 6 | like to read about new things

Reading Involvement 6 | make picturesin my mind when | read
Importance of Reading 2 It is very important for me to be a good reader
Reading Recognition 5 | like having the teacher say | read well
Reading for Grades 4 | read to improve my grades

Social Reasons 7 | sometimes read to my parents
Reading Competition 6 | like being the best at reading

Reading Work Avoidance 4 | don't like vocabulary questions
Compliance 5 | read because | have to




Each item was scored on a 1 to 4 scae; higher scores mean stronger endorsement
of the item. A tota score can be derived by summing the scores of dl items (with
the exception of Work Avoidance items). However, in this research, to gan
information about the pattern of students responses and how they rate different
aspects of their reading motivations, separate scores for each of the proposed
dimensons of reading motivations were derived. The scores in this research were
interpreted as groups, and group differences (grade/sex) were examined. Wigfidd
et a. (1996) computed internd conggency reiability for each of the 11
motivation scales to determine the degree to which items formed coherent scaes.
Rdidbilities grester than .70 indicate reasonably good internd consstency. Five
of the scdes had internd condgtency rdiabilities grester than .70: Socid,
Chdlenge, Recognition, Competition and Importance. The reigbility for the other
three scdes agoproached .70: Reading Efficacy, Curiogty, and Aesthetic
Enjoyment. Two scdes (compliance and reading work avoidance) had lower
rligbilities

The Reading Activity Inventory (Guthrie, McGough, & Widfidd, 1994) is
a 26-item questionnaire which is desgned to assess the amount and breadth of
sudents reading in and out of school. This questionnaire was applied to get a
sdf-report measure of student's reading frequency. The RAI covers three aress,
socid activities, persond reading and school reading. It asks subjects about the

kinds of books they read, and how often they read them. The kinds of reading



materidls asked about included magazines, books in generd, adventure books,
mystery books, sports books, nature books, and comic books. It aso asks if
subjects have read each of these kinds of materids within the previous week and
to lig a title of the materid if they have read one. The students also were asked
how frequently they read each of the kinds of materids. Questions about books
read in the previous week were scored: 1=No, 2=yes. Questions about frequency
were scored 1=Almost never; 2=About once a month; 3=About once a week; 4=
Almost every day. Before using the instruments, a need to examine them was felt
for three reasons. The primary purpose of the examinaion was to understand if
the ingruments which were origindly desgned for upper dementary to middle
school students would need  adaptation of some questions for differing upper
grades. The second reason was about the language of the instrument. Since the
ingruments were origindly designed for naive speskers of English not for young
learners of English as a foreign language, it was decided to check whether
dudents would have any problem with the language if the instruments were
adminigered in English. Thirdly, it was decided to undersand whether dl items
were dgnificat to Turkish students. The questionnaires were delivered to 45
sudents (16 grade seven, 20 grade eight, 9 grade nine and 20 femae, 25 mae)
and  discussed the questionnaires with them. Following an andyss of the data
gathered, the MRQ and the RAI items underwent minor revisons. The word

"gory" was changed to "nove" for al groups as pilot subjects believed that only



children read stories and they were not children any more. Also, since there is no
Good Readers List in the school, the 22" MRQ item was changed to "It would be
important for me to see my name on a list of good readers’. The 26 RAI item
(How often do you read written indructions?) was omitted, since students sad
they read written indructions whenever they need to read them. No sudent
expressed a need to smplify the language and no other adgptation for differing

grades was needed.. Cronbach's aphafor he RAI was .59.

Procedure

During the 39 week of the spring semester, participants were asked to
complete both the MRQ and RAI. Since just before or after examinations might
have an effect on the responses given by the subjects, the timeframe was planned
with the school teachers to find the mogt suitable time. Both questionnaires were
given on one day. All the students completed the MRQ and the RAI in the same
order. Before didributing the MRQ and RAI forms, as suggested, the students
were told tha the researcher was interested in finding out what they think and fed
about reading as an activity. The students were told that there were no right or
wrong answers to the questions. The students were  encouraged to answer the
questions honestly. The students were asked if they preferred the questionnare

was read doud. They sad they preferred to complete it on ther own. The



researcher was available to answer any questions the students had about the

wording of theitems.

Data Analyses

The data andyss was conducted with the SPSS 9.01. Basic descriptive
datigics (mean, sandard deviation) were computed for al data. The research
questions of this study primarily required the use of Non parametric and two
independent samples- the Mann Whitney U Tedt, One-way Andyss of Vaiance

(ANOVA) and Bivariate Correlations.

Results and Discussion

Reaults are organized around three research questions (1) What is the
mean levd of dudents reading motivations? (2) Wha is the mean levd of
sudents reading frequencies? (3) What is the relation between students reading
motivations and ther reading frequencies? All research questions were

considered according to sex and grade differences.

(1) The Mean Leved of Students Reading Motivations
Table 3 shows the mean level of dudents reading motivations. The highest

means give information about which of the reading motivations students endorse



most and lowest mean scores show what they endorse least. The highest possible

score is4.00, the lowest is1.00.

Table3

Descriptive Statistics and Pear son Correations Among Scales

Correlation coefficient=r

Variable Statistics| 1 2 3 4 5 6 7 8 9
1 Efficacy R
P
2 Challenge |R 0.47
P 0.00**
3 Curiosity |[r 0.45 0.47
P 0.00** 0.00**
4 Involvement|r 0.35 0.35 0.40
P 0.00** 0.00** 0.00**
5 Importance |r 0.61 0.49 0.46 0.37
P 0.00** 0.00** 0.00** 0.00**| .
6 Recognition|r 0.43 0.32 0.49 0.31 0.49
P 0.00** 0.00** 0.00** 0.00** 0.00**
7 Grades r 0.24 0.24 0.42 0.25 0.30 0.45
P 0.00** 0.00** 0.00** 0.00** 0.00**| 0.00**
8 Competition|r 0.50 0.41 0.63 0.29 0.56 0.60 0.53
P 0.00** 0.00** 0.00** 0.00** 0.00**| 0.00** 0.00**
9 Socid r 0.45 0.33 0.34 0.33 0.47 0.48 0.17 0.38
P 0.00** 0.00** 0.00** 0.00** 0.00**| 0.00** 0.04*
0.00**
10 Compliance|r 0.44 0.37 0.39 0.25 0.54 0.26




0.35 0.40 |0.45
P 0.00** 0.00** 0.00** 0.00** 0.00** 0.00**
0.00** 0.00** [0.00**
11 Avoidance [r 0.08 (- 0.01 0.06 |- 0.22 (- 0.03 0.02 0.12 0.11 (- 0.01]-.02
P 0.31 0.94 0.44 0.01+* 0.71 0.85 0.14 0.17 0.92] 0.77
M 2.60 2.77 3.00 2.56 2,76 2.76 2.88| 2.88 2.34(2.62| 2.50
D 0.614 0.67 0.58 0.43 0.84/ 0.66 0.63[ 0.69 0.50[0.60( 0.59

** p=<0.01, 2-taled *p=<0.05, 2-tailed

As can be sen from the table both more intringc motivation like

Curiogty (M=3.00) and Chdlenge (M=2.77) and more extrindc motivation like

Grades (M=2.88) and Competition (M=2.88)

have the highest mean scores.

Whereas Socid Reasons (M=2.34) for reading and Reading Work Avoidance

(M=250)have the lowest scores. Actudly, the negative finding on Work

Avoidance is redly a pogtive finding. It means that students do not care if

reading activities are difficult and they do not avoid reading. The low score of

Socid Reasons  means that students do not seem to be highly motivated to read

for socid reasons, such as reading with friends and family. Instead, they rated the

more "individudigtic* dimensons more highly.

To as=ss the rd ative digtinctiveness of the motivationd dimensons,

corrdations of the scales with one another were computed. Looking at Table 3, it

can be seenthat Efficacy, Chdlenge, Curiosity, Importance, Recognition,

Compstition, Compliance are dl positively and sgnificantly corrdlated with




each other at p= < 0.01. Work avoidance scale relates only and negatively to
Involvement. Grades and Socid scales are correlated with each other positively
a p= < 0.05, but with others a p= < 0.01. Correlations for scales are largely
conggtent with those of Wigfield, Wilde, Baker, Fernandez-Fein, & Scher

(1996).

Sex Differences

Motivation to read is a complicated process and many tctors influence it.
The students' sex is accepted as an important factor that educators believe to have
important effects on students reading motivation. Many <udies (eg., Ecdes et
a., 1993, Gambrdl et a., 1993; Marsh, 1989) showed that girls are nore postive
in their ability beliefs and atitudes about reading than are boys. Therefore, sex
differences in sudents reading motivation were examined to see whether there
were gender differences. To assess sex differences, two Independent Samples -

Mann Whitney U Test was used (Table 4).



Table4

Two | ndependent Samples of Sex Differ ences of Students Reading M otivations

Scde Sex M SD MR SR U P

T

Efficacy 2.62 059 7781 622450 269550 0.59

M 2.57 064 7396 5251.50

Chdlenge F 2.73 0.71 73.28 5862.00 2622.00 0.41
M 2.82 0.62 79.07 5614.00

Curiogty F 3.03 0.61 78.68 629450 262550 0.42
M 2.98 055 7298 5181.50

Involvement  F 2.58 043 7834 626750 265250 0.48
M 254 044 73.36 5208.50

Importance F 2.79 0.85 76.94 615550 2764.50 0.77
M 2.73 0.84 7494 5320.50

Recognition F 2.82 0.68 80.34 642750 249250 0.19
M 2.70 064 7111 5048.50

Grades F 2.80 0.64 70.69 565550 241550 0.11
M 2.96 0.61 81.98 5820.50

Compstition F 2.85 0.75 7478 5982.00 274200 0.71

M 291 0.61 77.38 5494.00

Socid F 2.38 051 79.25 6340.00 2580.00 0.33



M 2.29 049 7234 5136.00

T

Compliance 2.70 0.63 8143 6514.00 2406.00 0.10
M 254 0.55 69.89 4962.00
Avoidance F 2.50 0.62 7591 6073.00 2833.00 0.98

M 2.50 0.56 76,10 5403,00

Note 1. MR= Mean Rank; SR=Sum of Ranks U= Mann-Whitney U

Note 2. F, N=80; M, N= 71

As can be seen, there are no sgnificant sex differences on any of the scaes It
means that boys and girls do not differ in their motivations for reading. However,
the destriptive andyss of the means for girls reading motivation shows that
theirs is mogst strongly related to Curiosty  (M=3.03), Competition (M=2.85)
and Recognition  (M=2.82). Boys read most for Grades (M=2.97). Grades are

followed by Curiosity  (M=2.82) and Competition (M=2.91).

Grade Differences

When the literature is reviewed, it is seen that most dudies of younger
subjects show that, in generd, younger students have more pogtive ability beliefs
and dtitudes toward reading than older students. Eccles, Wigfied, Harold, and
Blumenfdd (1993) and Marsh (1989) assessed children's ability beliefs about
reading and found that older dementary school-aged children have less postive

ability beliefs in reading than do younger elementary school children. Eccles et d.



(1993) dso found that older eementary school-aged children vaue reading less
than the younger children. Therefore, the assessment of grade difference has adso
been included in the sudy and one-way ANOVA has been preferred to assess
grade differences.

Table5

One-way ANOVA for Grade Differencesin Students Reading M otivations

Scde SS DF MS F P

Efficacy 53.74 148.00 0.36 3.60 0.03
Chadlenge 64.07 148.00 043 3.24 0.04
Curiogty 48.65 148.00 0.33 2.68 0.07
Involvement 27.44 148.00 0.19 2.32 0.10
Importance 102.89 148.00 0.70 2.90 0.06
Recognition 63.42 148.00 0.43 2.67 0.07
Grades 60.15 148.00 041 0.10 0.91
Competition 65.99 148.00 0.45 5.07 0.01
Socid 37.45 148.00 0.25 0.30 0.74
Compliance 52.17 148.00 0.35 2.16 0.12
Avoidance 52.17 148.00 0.35 0.82 0.44

Note. SS=Sum of Squares, DF=Degree of Freedom; MS=Mean Square



The andyss determined that differences exig among the means on  three
of the scades Reading Efficacy, p, 0.03; Chdlenge, p. 0.04; and Compstition, p.
0.01. Furthermore, to determine which means differ, a LSD post hoc comparison
test was conducted. The multi comparisons for sgnificant grade differences are
presented in Table 6. The results reved that on al three scales, the sgnificant
difference is between the 7" and 9 grades.

Table6

L SD Post-hoc Multi Comparison for Grade Differ encesin Students Reading M otivations

Vaiaddle Gradel GradeJ MD SE P
Efficacy 7 8 - 0.13 0.12 0.26
7 9 - 0.33 0.12 0.01
8 9 - 0.19 0.12 0.11
Chdlenge 7 8 - 0.19 0.13 0.15
7 9 - 0.34 0.13 0.01
8 9 - 0.16 0.13 0.23
Compstition 7 8 - 0.18 0.13 0.16
7 9 - 043 0.14 0.00
8 9 - 0.25 0.13 0.06

Note. MD= Mean Difference; SE=Standard Error.



(2) What isthe mean level of Turkish students reading frequencies?

Another important substantive issue is  understanding  sudents  reading
frequencies and grade/sex influences on sudents reading frequency. Table 7
shows the mean leve of dudents reading frequencies  These means give
information about whether students read most for school or for personal pleasure.
"Often" refers to how often subjects read books and "last week" refers to if they
read within the previous week. The highest possble score for "often” is 4 and the
lowest is 1. "Last week" is a yes/no type question and the highest possible score is
2, thelowest 1.

Table7

Mean L eve of Students Reading Frequency

Varigble Frequency M SD

Persond reading Often 1.84 0.45
Last week 1.24 0.20
School Reading  Often 1.99 0.59

Last Week  1.22 0.27

The table shows that students seem to do reading for school requirements.



To undegand if there ae sex differences, Nonparametric  Two
Independent Samples, for grade differences one-way ANOVA were found to be

appropriate

Sex Differences
Table 8

Two Independent Samplesfor Sex Differencesin Students Reading Freguencies

Type of reading Frequency Sex M SD MR SR U P
Personal Reading Last week F 1.248 0.202 7751 620050 271950 0.6444
M 1235 0.202 74.30 527550
Often F 1945 0423 86.67 693350 198650 00,0014
M 1718 0.453 63.98 454250
School Reading Last week F 1142 0.224 65.37 522950 198950  0,0004
M 1.305 0.302 87.98 6246.50
Often F 1.904 0.515 70.06 560450 236450 00712
M 2.089 0.650 82.70 587150

A dgnificant sex difference was found on reading for personda interest frequency
and school reading last week. Girls and boys differ on their persond  reading
frequencies, and school reading last week. To determine the difference, a
decriptive andysis of means was conducted. The means show that boys do more

school reading (F, M=1.142, SD=0.224; M=1.305, SD=0,302) whereas girls do



more reading for personal pleasure (F, M=1945 SD= 0423, M=1.718,

SD=0.453)

Grade Differences
As to the grade difference, one-way ANOVA reveded a sSgnificant difference
between groups who read a book for persona pleasure last week and those who

do reading often for schooal.

Table9

One-way ANOVA for Grade Differencesin Students Reading Freguencies

Reading Frequency SS DF MS F P
Personal  Last week 5.73 148.00 0.04 4.50 0.01*
Often 30.26 148.00 0.20 0.44 0.64
School  Last week 11.10 148.00 0.07 1.65 0.19
Often 48.41 148.00 0.33 513 0.01*
* p=< .05

Reaults of the LSD (leest square difference) andyss are shown on Table 10, in

which the 8" and 9" grade students who read a book for persona pleasure last



week differed. School reading frequency reveds dgnificant difference between 7

and 8, and 7 and 9 graders.

Table 10

L SD Post-hoc M ulti Comparison for Grade Differencesin Students Reading Frequencies

Varigble Gradel GradeJ MD  SE P
Personal 7 8 0057 0039 03144
Last Week 9 -0060 0040 0141
8 9 -0117 0039 0,003**
School 7 8 033% 0113 0,003**
Often 9 0,299 0117 0,012*
8 9 -0037 0113 0,744

** p=<001, 2taled  *p=<0.05, 2-tailed

Note. MD= Mean Difference; SE= Standard Error

(3) Relation between reading mativationsand frequency of reading

Another important issue is how the diffeeent dimendgons of reading

mativations ae reaed to the frequency with which sudents read. The



corrdations of dudents reports of their reading frequency to their reading

motivation is presented in Table 11.

Table11

Rdlations of Students Reading M otivationsto their Reading Frequencies

Corrdation coefficient=r

School reading Persond reading

Vaidble Statistics Often Last week Often  Last week
Efficacy r 0,184 0,112 0,098 0,239

p 0,023* 0,171 0,231 0,003**
Chdlenge r 0,152 0120 - 0,027 0,283

p 0,062 0,141 0,741 0,000**
Curiogty r 0,242 0,058 0,131 0,126

p 0,00** 0,480 0,108 0,123
Involvement  r 0,193 0,031 0,131 0,142

p 0,018* 0,708 0,108 0,081
Importance r 0,150 0,062 0,087 0,128

p 0,066 0,453 0,289 0,117
Recognition  r 0,172 0,062 0,054 0,102

p 0,035* 0,450 0,506 0,212
Grades r 0,290 0,075 0,08 - 0,046



p 0,000** 0,360 0,293 0,577

Compstition r 0,190 0,112 0,010 0,135
p 0,019* 0,169 0,901 0,097
Socid r 0,133 0,104 0,104 0,082
p 0,104 0,202 0,202 0,319
Compliance r 0,150 - 0,007 0,082 0,005
p 0,066 0,935 0,316 0,956
Avoidance r - 003 - 0110 - 0041 - 0,228
P 0,371 0,178 0,619 0,005**

** p=<0.01, 2-taled *p=<0.05, 2-taled

The school reading frequency is pogtively corrdaed with both individud
beliefs tha they ae efficacious readers, and more intringc motivations like
curiodty and involvement and more extrindc motivaions like recognition and
grades. It appears that both the more intringc and extrindgc reasons for reading
and children's sense that they read efficacioudy are the strongest correaes of
reading frequency. The only negative corrdation is with work avoidance, which is
actudly pogtive The dudents say they do not avoid reading. Reading for

persond interest last week has correlations on Efficacy and chalenge.



CONCLUSION

Reading motivation researchers and theorists have defined and studied severa
different motivationd congtructs, including beliefs about competence and ability,
sdf-efficacy, vauing of achievement tasks, gods for achievement, and intrinsic
motivation to learn. They propose that these constructs mediate individuas
choice of different tasks, participation in those tasks, and persstence a them. In
this study, different aspects of Turkish students reading motivation, sex and
grade differences of their motivations to read, and the relation between reading
motivations and reading frequency, have been explored empiricaly.
Conclusons are organized around three issues: Students reading motivations,
their reading frequency and the relation between students  reading motivations

and ther reading frequencies.

Students' reading motivations:

The andys's of mean scores on different scales showed students motivations are
very strong in areas such as curiosity, grades, competition and challenge, and
encouragingly, very low on the work avoidance scale. These findings suggest
students read for both extringc and intringic reasons, and do not avoid difficult
reading activities. Socia reasons, as a motivation for reading, had one of the
lowest scores on any scale. Students apparently are not motivated to read with

friends and family. The reasons for this weskness are not clear and suggest further



study. An interesting issue uncovered by these results is that sudents rate
involvement reasons low as a motivation to read. This suggests sudents are
lacking the experientid and emotiona aspects of reading. If so, this study
suggests teachers focus more on this aspect of reading and encourage students to
experience and enjoy different kinds of literary or informationd texts. The low
ranking given to involvement reasons as a motivation to read points to an area for
further invedtigation Students' reading motivations change according to grade but
not according to sex. As a student progresses from grade 7 to 9, their extrinsic
motivations decrease, while more intringc ones incresse. It is seen that as sudents
move up grades, they become more intringcally motivated to read and find
persond meaning in their reading.

The relaions among scales are of particular interest. The study reveded
that in generd the correlaions among the different scaes are postive and in the
moderate range, with al of the pogtive correations significant. The mgor
exception to this pattern is the Work Avoidance scale, which relates only
Involvement negatively. Although this result needs to be verified in future
researchers, it indicates that preoccupation with involvement may reduce work

avoidance.



Reading frequency:

Students read most frequently for schoolwork. Thisis not asurprisng finding
snce they attend highly competent and competitive schools. Reading frequency
showed grade and sex difference. Significant sex difference was found on
persond reading frequency and reading for schoolwork last week . Clearly, girls
and boys differed on their persond reading frequencies, and school reading last
week. The means show that boys do more reading for school whereas girls do

more reading for persona pleasure.

The relation between students’ reading motivations and their reading
frequencies:

The study uncovered an important issue regarding different dimensions of
reading motivations as they rdate to reading frequency. Correlaiond andyss
showed that Efficacy was related to school reading frequency and persona
reading last week. Curiosity, involvement, recognition and grades are other
reading motivations related to school reading frequency. Wigfidd and Guthrie
(1995) dso found that both extrinsic and intringc motivations related to reading
frequency. As expected, work avoidance was found negative in its relation to
school reading frequency. Grades as reading motivation was negative reaive to
persond reading last week. Compliance was aso negatively corrdated with

school reading.



In conclusion, dthough reading plays a subgtantid role in the curriculum
of English medium schools, there has been rdaively little discusson of
motivation, second language reading and the relation between L1 and FL reading.
With the current emphasis on authentic texts, and their inherently unfamiliar
cultural content, one would expect reading to be problematic for many studentsin
these schoals. This points to a number of research questions that need to be
explored: Does FL reading motivation exist as a phenomenon distinguishable
from genera FL. motivation? How does the foreign language reading process
differ from the language learning process in general? What makes FL learners
tend to think they cannot accomplish reading tasks successfully? Researchers
interested in FL reading motivation should focus on particular ways FL learners
may be motivated to pursue activities in these domains. By doing so, we may be
able to devel op more domain- pecific conceptions and measures of mativation in

the FL reading field.
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