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Ko's study is important because the second language (L2) glossing experimental group has a
larger overall mean than the first language (L1) group and the L2 group mean is significantly
higher than that of the control (no gloss) group. Such results are noteworthy because they suggest
that L1 glosses should not be used for the more advanced L2 learner, which helps keep the class
in the L2. Furthermore, the study is significant because more L2 gloss use may encourage deeper
processing of the glossed items as it may do for vocabulary learning (see, e.g., Grace, 1998).

Interestingly,Ko's results are predictable for two reasons at which she has already hinted: 1) The
testing instrument was in the L2; and 2) the text level compared to the student level was not high
enough to warrant the consultation of the L1 glosses.

Ko correctly mentions that the type of testing instrument can influence the results. Besides test
type, | would like to emphasize that the language of the test is very important as well. If the text,
the glosses, and the test are all in the L2, it should not be too unexpected that the L2 gloss group
does well — especially with higher-intermediate learners of English who may be more
comfortable reading and testing in the L2.

With regard to learner and text level, an interesting experiment that sheds Iigbisapsults is

Joyce's 1997 study, in which she found that glossing has a differential effect, depending on the
level of the learner. In other words, there seems to be a certain fit between learner level and text
level. Thus, if the text is fairly simple to understand for a more intermediate to advanced L2
reader, there is little reason to consult the L1 glosses. Furthermore, if there is traditional glossing
(the teacher chooses the items), such as th&ad'sstudy, the L2 reader may not actually need

the targeted items. This introduces another aspect that is important to consider in future studies —
whether L1 or L2 glossing in a computer-assisted language learning (CALL) environment may

be more effective in L2 reading comprehension, as CALL glossing can be tailored to the needs
of the student and potentially dramatically increases comprehension (e.g., HaydeSta&i97;

1999).
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